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University of Massachusetts Dartmouth 

College of Visual and Performing Arts 

 

Sheltered English Instruction (SEI) for Arts Educators 
All Grade Levels (Pre-K – 5 and 5 – 12) 

15 Hour Workshop  
 

 
Instructor:   Constance Moore 
 
Times:  Workshop: 3 consecutive days, July 10, 11 & 12, 2019; the 2nd for each session 

the workshop will take place from 9:00 am to 3:00 pm, with a ½ lunch break, and 
two 15 minute breaks.  

 
Email:   lagitanapaloma@aol.com 
 
Classroom:  New Bedford Campus: Star Store 254 
 
 
Class Description 
 
The purpose of this class is to prepare Massachusetts art educators with the requisite knowledge and 

skills to shelter instruction as it pertains to the discipline of the visual arts, and in so doing meet the 

needs of our ever increasing population of English language learners (ELs), so that they can equitably 

“. . .access the curriculum, achieve academic success, and contribute their multilingual and multicultural 

resources as participants and future leaders in the 21st century global economy.”1 

 
This 3-day workshop has been designed to provide art educators with research-proven practices and 

tools for working with ELs.  During the workshop effective research-based strategies as they pertain to 

art instruction will be modeled.   

 

Assignments are designed to reinforce key concepts and practices which utilize tools presented for the 

purpose of developing a body of sheltered English lesson plans by attendees to be shared among 

participants.   

 

This workshop has been created as an element of “Rethinking Equity and Teaching for English 

Language Learners” (RETELL), which is a comprehensive strategy of the Department 

                                                           
1 Language taken from DESE approved and published SEI course documents. [Participant’s Manual for the Massachusetts 
Sheltered English Instruction Teacher Endorsement Course] 

mailto:lagitanapaloma@aol.com
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of Elementary and Secondary Education (DESE) to close the proficiency gap for ELs.  RETELL also 

includes statewide implementation of the WIDA ELD standards, and the WIDA--‐ACCESS 2.0 

(Assessing Comprehension and Communication in English State – to – State) assessment tools.  More 

information about the RETELL initiative is available at: http://www.doe.mass.edu/retell/ , and in 

particular see: http://www.doe.mass.edu/retell/faq.pdf  for information as it pertains to art educators. 

 
The three goals for this workshop:  
 

1. To help art teachers effectively carry out their responsibility for the teaching and learning of 
bilingual students as well as to understand the social and cultural issues that contribute to 
and impact the schooling of bilingual students. 

 
2. To expand teachers’ knowledge of how language functions within content teaching and 

learning [specifically in the art classroom], and how children and adolescents acquire a 
second language. 

 
3. To provide teachers with practical research-based protocols, methods, and strategies  

to integrate subject area content, language, and literacy development—per the expectations 
of the Massachusetts English Language Development (ELD) World Class Instructional 
Design and Assessment (WIDA) standards—and thus to support bilingual students’ success 
with the 2011 Massachusetts Curriculum Frameworks for English Language Arts and 
Mathematics and the state Framework for the Visual Arts in conjunction with the National 
Visual Arts Standards.2 
 

 
Anticipated Learning Outcomes: 
 
As a result of taking part in workshop discussions, assigned readings, and doing the workshop 
assignments, participants will have the subject knowledge related to: 
 

1. A perfunctory understanding of the basic structure and functions of language. 
 

2.  Second language acquisition factors as they affect access to the Massachusetts  
     standards in the Visual Arts [and National Visual Arts Standards]. 
 
3. Social--‐cultural, affective, political, and other salient factors in second language    

acquisition. 
 

4. Sheltered English Immersion (SEI) principles: 
• Specific discourse practices relevant to all grade levels and English proficiency 

levels in the Arts classroom. 
 

5. Implementation of strategies for SEI instruction for ELs as it pertains to the art classroom. 
 

6. Federal and Massachusetts' laws and regulations pertaining to ELs. 
 

                                                           
2 Ibid, p. 5. 

http://www.doe.mass.edu/retell/
http://www.doe.mass.edu/retell/faq.pdf
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7. Understanding of the diversity and background of EL populations, and how this impacts 
teaching and learning. 

 
8. Understanding how to support comprehension skills in the art classroom for ELs,   

who are at different levels of English language proficiency. 
 

9. Academic language development for visual art and the role of vocabulary  
development. 

 
 

Required Reading: 
 

Prior to the first class: 
 
Krashen, S. (1982), Principles and Practice in Second Language Acquisition, Ch. II (pp. 9-45); available  
at  http://sdkrashen.com  

 

 
Assigned Reading: 
 
David, Jane L. (2010). What Research Says About… / Closing the Vocabulary Gap. Educational 
Leadership, 67 (4), 85-86. 

Eubanks, P. (2002). Students Who Don’t Speak English: How Art Specialists Adapt Curriculum for 
ESOL students. Art Education, 55 (2), 40-45. 

O'Hara, Susan, et al, (2012) Identifying Academic Language Demands in Support of the Common Core 
Standards. Educational Leadership, 7(17), no pp. cited.  

Yenawine, P. (2013) Visual Thinking Strategies: Using Art to Deepen Learning Across School 
Disciplines, Ch. 5: VTS, Language Development, and English Language Learners, 103 -130. 
 
 
Suggested further reading: 

Calderon, M. (2011). Teaching Reading and Comprehension to English Learners, K–5. Bloomington, 
IN: Solution Tree Press. [Ch.5 & Ch.6] 

Calderon, M. (2007). Teaching Reading to English Language Learners, grades 6-12: A Framework for 
improving achievement in the content areas. Thousand Oaks, CA: Corwin Press. [Ch.3] 
 
Duncum, P. (2009). Visual Culture in Art Education, circa 2009. Visual Arts Research, 
35 (1), 64-75. 
 
Echevarria, J. & Short, D. (2005). Teacher Skills to Support English Language Learners. Educational 
Leadership, 62 (4), 8-13. 

Goldberg, M. (2006). Integrating the Arts: An Approach to Teaching and Learning in 

http://sdkrashen.com/
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Multicultural and Multilingual settings (3rd ed.). San Marcos, California: Pearson 
Education, Inc. 
 
O'Hara, Susan, et al, (2012) Identifying Academic Language Demands in Support of the Common Core 
Standards. Educational Leadership, 7(17), no pp. cited.  

Attendance and Participation: 
 
Because of the 3-day format of the workshop it is imperative that participants attend each session. 
Class participation and participant interaction is an integral part of the workshop format.  Additionally, it 
is crucial that participants arrive on time to each session as well as after breaks.  Participants should 
come prepared to discuss assigned readings, and should complete all assigned work both at home and 
in class. 
 
Google Drive Component: 
 
Additionally, homework readings and assignment templates (when not provided in hard-copy form) will 
be loaded onto a Google Drive file, to be shared with the workshop participants and the instructor.  This 
will provide participants with a collective set of resources and examples of SEI strategies for their use. 
 
Laptop / Tablet: 
 
Participants are encouraged to bring a laptop or a tablet to each session so that they can access 
Google Drive and the workshop file. 
 
Reflctions: 
 
At the conclusion of each class participants will be asked to write a hand written reflection on an aspect 
of what was learned that day.  Additionally, on the final day participants will be requested to fill out a 
workshop evaluation. 
 
Lunch: Participants are encouraged to bring their lunches, since lunch is only a half hour in length, and 
food services on campus may not be in operation, and there are no restaurants close enough to access 
in that time frame. 
 
 

TIMELINE of WORKSHOP and ACTIVITIES 
 

Day Date / 
Times 

Topics to be covered Readings and 
Assignments  

1     
 

7/?/2019 
 
Start: 9:00 
 

Break I: 
10:15-
10:30 

 

 Introductions 
 

 Why we are here: RETELL Initiative  
Rethinking Equity and Teaching for ELLs (RETELL) 
Designed to provide English Language Learners 
(ELLs) access to effective instruction and close 
proficiency gaps; for how it pertains to art educators 
see: http://www.doe.mass.edu/retell/faq.pdf 
 

 OVERVIEW of: 

Prior to the first class  
participants should 
read: 
 
Krashen, S. (1982), 
Principles and Practice 
in Second Language 
Acquisition, Ch. II (pp. 
9-45); available at 
http://sdkrashen.com 

http://www.doe.mass.edu/retell/faq.pdf
http://sdkrashen.com/
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Lunch: 
12:00-
12:30 

 
Break II: 

1:45 - 2:00 
 

End: 
3:00 

________ 
         
 

 

Policies relevant to ELs Federal and State 
            Different types of ELs  
            The acronyms: ESOL, ESL, ELL, etc. - What they  
            mean. . . .  
               
 Second language acquisition principles 
 Understanding what academic language is  
 BICS and CALP  

 
 
 
 Key W.I.D.A. Understandings: 

5 ELD Standards 
            The 6 Levels of Language  Proficiency  
           WIDA tools: Can Do Descriptors: 

http://www.wida.us/standards/CAN_DOs/ 
      ACCESS 2.0 for ELs Assessment 

What do the WIDA Guiding Principles suggest about 
WIDA’s definition of ELLs? 
What are the instructional implications of these 
definitions?  

 
 DART for ELs Tool: 

ESE’s  District Analysis Review Tools (DARTs): 
http://www.mass.gov/edu/government/departments-
and boards/ese/programs/accountability/tools-and-
resources/district-analysis-review-and-assistance/dart-
for-districts-and-dart-for-schools.html 

            A snapshots of district and school performance  
            DART  for ELs  demographic data, common   
            languages, and countries of origin 
 
 Task: Fill out the ELL data about your district / school 

on the template provided using DART 
 
 Whole group share: D.A.R.T. data findings 

            What were some of the revelations?  
 
 Homework: Go over: what the reading assignments 

are; how to access these; and what needs to be 
brought to class on day 2.  

 
 Questions / Clarifications 

 
 Closing thoughts: 

How will you use your new-found understanding of  
            what you learned today with regard to ELLs to   
            enhance your ELL students’ access to educational  
            opportunities?  Write a short reflection on the form  
            provided, and submit it before leaving. 

 
Bring to class: laptop 
or tablet to access the 
Internet  
 
Assignments/Reading 
to do for next class: 

Bring: a lesson (plan) 
that you have already 
done that introduces  
/contains vocabulary 
related to the lesson; 
also, if you have it, 
bring a text or some-
thing in print that you 
have / will use(d) / read 
in your classes (e.g. 
Scholastic Art 
Magazine article, etc.) 
 
Reading:  
David, Jane L. (2010). 
What Research Says 
About… / Closing the 
Vocabulary Gap. 
Educational 
Leadership, 67(4), 85-
86. 
 
Eubanks, P. (2002). 
Students Who Don’t 
Speak English: How 
Art Specialists Adapt 
Curriculum for ESOL 
Students. Art 
Education, 55 (2), 40-
45. 
 
Yenawine, P. (2013) 
Visual Thinking 
Strategies: Using Art to 
Deepen Learning 
Across School 
Disciplines, Ch. 5: VTS, 
Language 
Development, and 
English Language 
Learners, 103 -130. 
 

http://www.wida.us/standards/CAN_DOs/
http://www.mass.gov/edu/government/departments-and%20boards/ese/programs/accountability/tools-and-resources/district-analysis-review-and-assistance/dart-for-districts-and-dart-for-schools.html
http://www.mass.gov/edu/government/departments-and%20boards/ese/programs/accountability/tools-and-resources/district-analysis-review-and-assistance/dart-for-districts-and-dart-for-schools.html
http://www.mass.gov/edu/government/departments-and%20boards/ese/programs/accountability/tools-and-resources/district-analysis-review-and-assistance/dart-for-districts-and-dart-for-schools.html
http://www.mass.gov/edu/government/departments-and%20boards/ese/programs/accountability/tools-and-resources/district-analysis-review-and-assistance/dart-for-districts-and-dart-for-schools.html
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Suggested further 
reading: 
O'Hara, Susan, et al. 
(2012) Identifying 
Academic Language 
Demands in Support of 
the Common Core 
Standards. Educational 
Leadership, 7(17), no 
pp. cited.  
  

Day Date / 
Times 

Topics to be covered Readings and 
Assignments  

2  
7/?/2019 

 
Start: 9:00 
 

 
 
 

Break I: 
10:15-
10:30 

 
 

Lunch: 
12:00 
12:30 

 
Break II: 

1:45 - 2:00 
 

End: 
3:00 

 
________ 
         
 

 

             
            OPENING 
 
 An overview of SEI 

 
Discussion point: 
A strategy / an advantage that art educators have is 
the regular use of visual examples as tools for 
teaching  however, this is not enough when 
academic vocabulary, concepts, and processes must 
also be learned.   
 

 Tapping into what is inherent in the discipline  
visual representation and vocabulary acquisition 

  
Robert Marzano's Six Step Process for teaching 
“academic vocabulary” with visual images  e.g. 
vocabulary flip- books, accordion books, etc. . . . 
 

 Enhancing vocabulary acquisition with displays of: 
vocabulary cards, word(s) of the week/day, wordels, 
and art concepts defined and illustrated. . . . 
 

 Additional Vocabulary Strategies: context clues, 
Word structure, and cognates. . . . 

 
 Three Tiers of Vocabulary:  

Tier 1  “basic vocabulary words” that do not require 
direct instruction 
Tier 2  sight words and multiple meaning words, 
require direct teaching 
Tier 3  low frequency / content specific words 

 
Examples: of common vocabulary in the art curriculum,  

            and the many Tier 3 – discipline specific terms 
(SPARKed list of Visual Arts Vocabulary) 

 

 
Assignments/Reading 
for next class: 
 
Reading:  
Echevarria, J. & Short, 
D. (2005). Teacher 
Skills to Support 
English Language 
Learners. Educational 
Leadership, 62 (4), 8-
13. 
 
Suggested further 
reading: 
1) Calderon (2007), 
Ch.3; Calderon (2011), 
Ch.5 & Ch.6 
 
Bring: your lesson 
(plan) and the text to 
class again on day 3; 
additionally, bring a 
photo of student work 
/other artwork to class 
for a simulated written 
critique. 
 
Complete: Strategy 
Implementation 
Report #2 – “thinking 
aloud” strategy as 
modeled in class and 
practiced with a grade-
alike partner.  Be 
prepared to share your 
reflections on this 
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 Vocabulary development:  
Strategies for teaching discipline-based vocabulary 
 
 
Instructor models a lesson (SEI: 7-Step Vocabulary 
Process) 
 

 Sentence Frames  examples 
 
 Writing content and language objectives 

 
 Task:  Work in grade-alike pairs/triads and use one of  

the lesson plans / texts that was brought to class, 
participants will then collectively fill out Strategy 
Implementation Report  #1 for a 7-Step Vocabulary 
lesson (one per group); since school is not in session 
hypothetical student proficiency level profiles can be 
provided to each group when necessary 
 

 Whole group share of the Strategy Implementation 
Report 

 
 Reading (in the content area – ART) for ELs 

 
 Reading Strategies demo; in-class simulations 

“thinking aloud” strategy 
 

 Task: Working in grade-alike pairs participants will 
practice the “thinking aloud” strategy with the art 
related reading material that they brought to class, and  

            each participant will complete Strategy Implementation  
 

Report #2 for homework; since school is not in session 
hypothetical student proficiency level profiles will be 
provided 

 
 Homework: Go over what the reading assignment, 

and SIR #2, as well as what needs to be brought to 
class on day 3.  

 
 Questions / Clarifications 

 
 Closing thoughts: 

            The art classroom is an excellent context that   
            provides opportunities for students to express                  
            themselves in non-verbal ways while grasping  
            information in hands-on experiences.  How do you  
            think that you can enhance this experience and  
            help your EL students increase their language  
            proficiency skills at the same time?  Write a short  
            reflection on the form provided, and submit it  

assignment in class on 
day 3. 
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            before leaving.  
 

Day Date / 
Times 

Topics to be covered Readings and 
Assignments  

3  
7/?/2019 

 
Start: 9:00 
 

Break I: 
10:15-
10:30 

 
Lunch: 
12:00 
12:30 

 
Break II: 

1:45 - 2:00 
 

End: 
3:00 

 
________ 
         
 

 

 
            OPENING: 
 
 Quick Share: Reflections on the “thinking aloud” 

strategy assignment 
 
 Discussion point:  Learning about second language 

acquisition, and SEI teaching strategies as well as  
understanding the characteristics related to the  
linguistic proficiency levels of ELs  permits  

            educators to have a more informed comprehension   
            about whether or not the EL students in their    
            classrooms are struggling with the content presented  
            or with language acquisition. 
 
 Writing strategies demo; in--‐class simulation 

Write Around  using the photo/example of a work of 
art, in groups of four participants will do a write around 
written critique of this artwork, edit it and share with the 
whole group 

 
 Lesson planning 

 
 Revisit: Writing content and language objectives  

 
 Task: In grade-alike pairs / triads analyze the lesson 

plan you brought to class and point out elements of 
this lesson plan that can be aligned to or reflect 
elements of the SEI lesson planning framework. 
Identify possible modifications to accommodate ELs. 
 

 Instructor then models a SEI lesson 
 

 Participants will then work in their grade-alike pairs / 
triads to fill out a SEI lesson tool; hypothetical student 
proficiency level profiles will be provided; the lesson 
may be abbreviated to allow for time constraints 
 

 Whole group share of SEI lesson, these lessons will be 
loaded into the workshop Google drive so that all 
participants will have access to them, and thereby a 
body of lessons to use 

 
 Questions / Clarifications 

 
 Closing remarks:   

            Over time, by incorporating some of the suggested SEI 

 
Participants should 
have: 
Their lesson (plan) and 
a text as well as a 
photo of student work 
/other artwork to class 
for a simulated written 
critique. 
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            strategies learned in this workshop, and by continuing  
            to learn about the different cultures of your EL  
            students, an enhanced learning environment for ELs   
            can be provided in the art classroom.  
 
 
 Final thoughts and workshop evaluation: 

           Do you think that the insights and strategies that you  
           gained in this workshop will help you better meet the  
           needs of your EL students going forward, if so, how?   
           Write a short reflection on the form provided, and also 
           please, complete the workshop evaluation; submit both  
           of these before leaving.  
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