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Course Description 

The major goal of this course is to combine knowledge of the disciplines of history 

and the social sciences with educational practice and theory to allow participants to 

become more effective teachers of history and social studies in middle and high 

schools. (Professional Standards for Teachers-PST)  

 

Office Hours 

Rironfield@Umassd.edu 

Office hours are before class and by appointment 

 

MAJOR OBJECTIVES OF THIS COURSE  
 

1) To understand the major genres of history, their use of evidence, and how they 

can be used to teach in the schools. 

 

2) To become familiar with most important contemporary debates about teaching 

and learning history and social studies, especially issues concerning state and 

national curriculum frameworks.  

 

3) To understand major developments in social studies and history curricula 

design, teaching and learning.  

 

4) To learn how to integrate the most important concepts and methods of the social 

sciences in teaching in the schools.  

 

5) To study and develop teaching strategies, evaluation tools, and curriculum 

planning methods in history and social studies. 

 

6) To develop syllabi and curriculum units for middle or high school history and 

social studies courses in accordance with the Massachusetts Curriculum 

Framework for History and Social Science and the National History Standards.  
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7) To create one curriculum unit in either World History or one in US History at 

the level for which the student seeks a Massachusetts Teaching License.  

 

8) To utilize information technology in history and social studies teaching and 

learning.  

 

9) To learn how to use local and regional resources in the development of history 

and social studies curricula.  

 

 

REQUIRED READINGS: 

 

Required reading that students must obtain: David Rieff: In Praise of 

Forgetting: Historical Memory and Its Ironies, Yale University Press, 2016 ISBN 

9780300227109 

 

The following readings will be assigned and issued by the professor from 

journals and the following books: 

 

Appleby, Joyce, et.al.  Telling the Truth About History.  New York, W. W. Norton 

& Company, 1994. 

 

Daniels, Robert V.  Studying history: How and Why. 2nd Edition.  Englewood 

Cliffs, NJ:  Prentice-Hall, 1972. 

 

Evans, Dennis, Ed.  Taking Sides:  Clashing Views in Teaching and Educational 

Practice.  3rd Edition.  Boston:  McGraw Hill, 2008.  

 

Gagnon, Paul, Ed.  Historical Literacy:  The Case for history in American 

Literature. Boston:  Houghton Mifflin, 1989. 

 

Grant, S. G.  History Lessons:  Teaching, Learning, and Testing in U.S. High 

School Classrooms.  New York:  Routledge, 2003. 

 

Gillespie, Susan W., Ed.  Perspectives on Teaching Innovations:  Teaching to 

Think Historically.  Washington, D.C.: American Historical Association, 1999. 

Gillespie, Susan W., Ed.  Perspectives on Teaching Innovations:  World and 

Global History.  Washington, D.C.: American Historical Association, 1999. 

 



Smith, Michael B., et. al.  Citizenship Across the Curriculum.  Bloomington, IN:  

Indiana University Press, 2010. 

 

Web Sites:  

National Geography Standards,  

http://www.nationalgeographic.com/education/xpeditions/standards/  

Massachusetts Curriculum Framework for History and the Social Sciences, 2003,  

http://www.doe.mass.edu/frameworks/current.html  

National History Standards: http://www.nchs.ucla.edu/history-standards 

U.S. History for Us All: http://www.nchs.ucla.edu/Resources/u.s.-history-for-us-all  

World history for All of Us: http://worldhistoryforusall.sdsu.edu/dev/default.htm 

 

ASSIGNMENTS: 

Attendance and Participation: Students must come to class fully prepared.  

Discussions Boards will be due on Monday.  It is important to complete the 

Discussion Board for class on Tuesdays in order to have a proper discussion.   

Substantive Participation for Discussion Board 

1. Add value to the discussion and avoid simply repeating, agreeing with, or 

answering yes or no to peer’s comments. 

2. Always be respectful of other students in the class. 

3. Challenge comments in class, including those of the facilitator. 

4. Ask insightful questions. 

5. Answer other people’s questions. 

6. Exemplify the point with real-life events, when possible. 

7. Make comments that are relevant to the course content and objectives. 

 
Annotated Bibliography:  Students must complete an annotated bibliography 

based on the United States History curriculum unit that they are creating for the 

course.  Students will submit 12 to 15 sources, only four of which can be web 

based (org. edu, and .gov domain only).  Only articles should be taken from peer-

reviewed journals are acceptable.  You must follow the Chicago Manuel of Style.  

After its submission and grading, students will than revise and resubmit the 
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annotated bibliography as part of your curriculum unit. 

Historiographical Essay: All students will complete a Historiographical essay or 

power-point based on the United States curriculum unit that they are creating for 

the course.  You must follow the Chicago Manuel of Style.  After its submission 

and grading, you will then revise and resubmit the historiographical essay as part 

of your curriculum unit. 

Book review: Students will read David Rieff: In Praise of Forgetting: Historical 

Memory and Its Ironies.  After reading the book students will write a four-page 

essay on the work focusing on his thoughts in today’s society.   

Curriculum Unit Portfolio: Please see attached for the lengthy description of the 

requirement for the curriculum unit portfolio.  As part of this assignment, each 

student will make a ten-minute presentation of their curriculum unit to the class.  

Students must bring in a copy of their final annotated bibliography and 

historiographical essay (or power-point) for each member of the class.  The 

curriculum focus cannot be slavery as we have a discussion of the 1619 project 

later in the semester. 

 

 

FINAL GRADE: 

Attendance and participation…..……………………………..20% 

Annotated Bibliography……………………………………...20% 

Historiographical Essay or power-point……………  ……....10% 

Book Review ………………………………………………..10% 

Curriculum Unit Portfolio (including presentation)……    …40% 

Final grade……………………………………………………..100% 

 

Grading Scale 

98-100 ---------------A+ 

92-97 ----------------A 

90-91 ----------------A- 

88-89 ----------------B+ 



82-87 ----------------B 

80-81 ----------------B- 

78-79 ----------------C+ 

72-77 ----------------C 

70-71 ----------------C- 

68-69 ----------------D+ 

62-67-----------------D 

60-61 ----------------D- 

0-59 ------------------F 

 

 

Evaluation and Incomplete Policy  

Students will be evaluated on their ability to recall and understand important ideas 

and factual information from the assigned readings and class lectures and 

discussions.  Students must be insightful and clearly express their ideas in their 

papers. 

Incomplete Policy: Incompletes will be given only if the student has missed the 

final exam because of a medical emergency.  There must be an agreement 

between the instructor and the student on when the work will be completed. 

 

Academic Honest and Plagiarism Policy 

Please refer to the University’s Student Handbook website, 

(http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm) 

concerning academic integrity and scholarly practice.   Essentially, all work that is 

not your own should not be copied unless you give credit to the source.  Work that 

is paraphrased from another source does not need to be put in quotations, but must 

also be given attribution as well.  Failure to do so will lead to an F for the course 

and could lead to expulsion from the University.   

  

Statement Regarding Title IX Information 

The purpose of a university is to disseminate information, as well as to explore a 

universe of ideas, to encourage diverse perspectives and robust expression, and to 

foster the development of critical and analytical thinking skills.   In many classes, 

including this one, students and faculty examine and analyze challenging and 

controversial topics. 

If a topic covered in this class triggers post-traumatic stress or other emotional 

distress, please discuss the matter with the professor or seek out confidential 

resources available from the Counseling Center, 

http://www.umassd.edu/counselling/, 508-999-8648 or -8650, or the  

Victim Advocate in the Center for Women, Gender and Sexuality,  

http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm


http://www.umassd.edu/sexualviolence/. 508-910-4584.  

In an emergency contact the Department of Public Safety at 508-999-9191   24 hrs. 

/day. 

UMass Dartmouth, following national guidance from the Office of Civil Rights, 

requires that faculty follow UMass Dartmouth policy as a “mandated reporter” of 

any disclosure of sexual harassment, abuse, and/or violence shared with the faculty 

member in person and/or via email.  

These disclosures include but are not limited to reports of sexual assault, relational 

abuse, relational/domestic violence, and stalking.  While faculty are often able to 

help students locate appropriate channels of assistance on campus, disclosure by 

the student to the faculty member requires that the faculty member inform the 

University’s Title IX  

Coordinator in the Office of Diversity, Equity and Inclusion at 508-999-8008 to 

help ensure that the student’s safety and welfare is being addressed, even if the 

student requests that the disclosure not be shared.  For confidential counseling 

support and assistance, please go to  

http://www.umassd.edu/sexualviolence/. 

 

Center for Access and Success -- Learning Disability Status  

Students with learning disabilities are entitled to have extra time when taking 

examinations.  To qualify for receiving extra time you must first be recognized as a 

disabled student.  To arrange for recognized disabled student status (DS), contact 

the Center for Access and Success.  The phone number is 508-999-8719. 

 

Week 1: September 8 

• Course Introduction 

• Student Introductions 

• Why History? 

• Why Teaching? 

• History and Teaching in Today’s society 

 

Week 2: September 15 

• Primary and Secondary Sources 

• Annotated Bibliography 

• Historiography 

• Cold War Historiography 

• Chicago Manuel of Style 

• Interpretations on History 

• What is History and why is it important? 
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• Topics for curriculum development 

• Discussions on the articles by Robert Daniels and Colleen Flaherty 

 

Readings: 

               Daniels, Robert V. Studying History: How and Why. 2nd edition. 

Englewood Cliffs, NJ: Prentice Hall, 1972. 

               Flaherty, Colleen. “Are Historians Increasing Driven to Weigh in on 

Contemporary Policy. Inside Higher Ed, 2020. 

                

Week 3: September 22 

 

• Historiography essay or power-point is due 

• American Revolutionary History 

• Civil War and Reconstruction History 

• Interpretation of History though movies 

• Discussion on the readings 

 

Readings: 

           Gagnon, Paul. ED. Historical Literacy: The Case for History in American 

Literature. Boston: Houghton Mifflin, 1989    

           Paul, Herman “What is a Scholarly Persona, Ten Virtues, Skills and 

Desires.” History and Theory, Wily for Wesleyan University, October 2014 

              

Week 4: September 29 

 

• Curriculum Topic and Historiography is due 

• History as Nation Building 

 

Readings: 

            Applebly, Joyce, et.al, Telling the Truth About History. New York, W. W. 

Norton & Company 1994 

 

Week 5: October 6 

• Annotated Bibliography is due 

• History in Public Education 

 

Readings: 

            Smith, Michael B., et. al.  Citizenship Across the Curriculum.  Bloomington, 

IN:  Indiana University Press, 2010. 



 

Week 6: October 13—no class as the school follows Monday’s schedule 

 

Week 7: October 20 

• Master Narrative and the role of the teacher 

• Review of “In Praise of Forgetting’ is due 

 

Readings: 

           Grant, S. G. History Lessons: Teaching, Learning and Testing in U.S. High   

  School Classrooms.  New York:  Routledge, 2003. 

 

Week 8: October 27 

 

• Historians as Social Critics 

• Homework----Good or Bad 

 

Readings 

            Evans, Dennis, Ed. Taking Sides: Clashing Vies in Teaching and 

Educational Practice.  3rd Edition. Boston: McGraw Hill, 2008 

 

Week 9: November 3 

• Innovative teaching methods 

 

Readings: 

             Gillespie, Susan W., Ed.  Perspectives on Teaching Innovations:  Teaching 

to Think Historically.  Washington, D.C.: American Historical Association, 1999. 

             Watts, John and David Gimson, “Taking New Historical Research into the 

Classroom: getting medieval (and global) at Key Stage 3”.  Teaching History.  

September (2014) 

 

Week 10: November 10 

 

• Interpretations of History 

• The New York Times 1619 Project 

 

Readings: 

           Wilentz, Sean. “A Matter of Facts.” The Atlantic,  January 22 (2020)  

 

 



Week 11: November 17 

 

• Teaching World History 

 

Readings:  

             Gillespie, Susan W., Ed.  Perspectives on Teaching Innovations:  World 

and Global History.  Washington, D.C.: American Historical Association, 1999. 

 

Week 12: November 24 

• Discussion Curriculum Project 

 

Week 13: December 1 

• Student Unit Presentations 

• Curriculum Unit is due 

 

Week 14: December 8 

• Students Unit Presentations 

 

 

 

 

 

 

 

 

              

 

 

 

 

 

 

 

 

 

 

 

Curriculum Project Guidelines  



Your curriculum project should be a substantial portfolio of material for 

teaching a one-week (block schedule) or two-week (traditional 45- 

minute classes) unit in a history or other social studies course taught in a 

secondary school. Hopefully it will become work that you can use in 

your classroom.  Your project should keep the following points in mind.

  

• The project should fit into a coherent history or social studies course 

that is commonly taught in secondary schools.  

• Your project should integrate material from history and several of the 

social sciences. Thus, if you do a history project, make sure that it 

contains some material from at least several of the following areas 

geography, economics, or civics (political science, government, and 

law).  

• Your teaching unit should be suitable for a classroom that is inclusive, 

i.e., you should plan to teach it to students with a variety of academic 

strengths and weaknesses. In addition, the teacher should be able to 

demonstrate a variety of instructional methods to facilitate inclusivity.  

• Your project should be well thought out, well-organized, and well-

presented.  In preparing your unit, remember that teaching is a scholarly 

activity. Thus, it should reflect current scholarship on your subject.  

Your portfolio should include the following elements  

A summary of an historiographical essay (about 3 pages double-spaced) 

or a power-point about the subject you propose to teach. It should 

explain the major interpretations of your subject that you propose to 

teach and you should indicate which interpretation you plan to use in 

your teaching. The essay should be a scholarly and historiographical 

discussion of your subject. The essay is not designed to be a pedagogical 

discussion of how you will teach but about what you will teach and why 

you will employ the interpretations that you have chosen. Your essay 

should ask and answer an overarching question that your unit asks about 



your subject and that organizes your unit. This question should of course 

be closely related to your interpretation of the topic.  

• A course outline showing descriptive titles of all your units into which 

your unit fits. The outline should list the major subtopics to be taught, or 

provide a narrative paragraph, for each of the other units of your course.

  

• An explanation of how your unit fits into the Massachusetts 

Curriculum Frameworks.  

• A statement about the kind of students in your classroom, the grade to 

be taught, the school, and the community.  

• In addition, for your overall question about your unit, each lesson must 

include a key question related to your unit question that organizes the 

lesson.  

• A detailed explanation of what you expect the students to learn from 

studying this unit, including the specific skills you will emphasize in 

your unit. 

• A day by day description of what you plan to do in class, what your 

students will be doing in class and as homework, and what you hope to 

accomplish with each activity.  

• Copies of all resources that you will hand out to your students or 

provide on-line, such as documents, maps, charts, outlines and pictures. 

You can describe large or unwieldy items. Be sure to include the sources 

where you found these resources.  

• A description of all student activities, including methods of organizing 

these activities, expected outcomes, amount of time to be used, and the 

location of the activity if other than in your classroom. You may not use 

worksheets or handouts from a textbook publisher or those you have 

found on the web. Originality counts! 

• Detailed outlines of teacher presentations. These must contain 



sufficient detail so that you can actually teach from these in future years. 

These should be your work with a reference to the sources used. If you 

use power-point presentations, make sure that these contain sufficient 

detail to be use. 

• A detailed explanation of the content of media resources you intend to 

use, how you intend to use these, and the reasons for using them. Be 

specific. Explain the portion of long items that you will actually use. 

• Explanations of electronic resources you intend to use for a student 

activity. Please also print out a home page and provide other explanatory 

material for electronic resources used.  

• An explanation of what and how you will use specific items from a 

museum or other community resources for either your own preparation 

or as a student activity (remember to be realistic in your planning). 

• An explanation of any props you intend to use in class (you do not 

have to include the actual props in your project although you might 

bring them in for your class presentation).  

• An annotated bibliography, both print and electronic, (12 source 

minimum) useful for the teacher in preparing this unit. Include both 

materials on your subject as well as pedagogical items. List important 

scholarly material in the field rather than a few items that you found at 

random. You will need at least a half dozen or more recognized 

scholarly published sources (not just general textbooks) on your topic 

for your essay and unit. Remember, teaching is a scholarly activity. 

• An annotated bibliography of resources, including print, electronic, and 

visual sources suitable for your students on the topic. Be sure to include 

age appropriate supplemental reading for your students (not just 

textbooks).  

 

 

 


