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COURSE: POL 570: Social, Historical and Philosophical Foundations 
     of American Education 

Course Description:  

In this course students will gain an understanding of the history and philosophical foundations of the 

U.S. educational system. Students will explore change in U.S. education from pre-colonial times to 

the early twenty-first century. Historical policies will be examined with particular emphasis on their 

impact on issues relating to race, class, ethnicity and gender and possibilities of producing a deeper 

democratic society. Students will be expected to make connections between contemporary and past 

educational policy and debates. Historical topics of exploration will include: the common school 

movement; specialization in the educational system; the eugenics movement; centralization/de-

centralization; segregation; organization by discipline; comprehensive schooling; child-driven 

curriculum vs. society driven interests; school funding; outcomes driven curriculum; accountability 

movement; equity/(in)equality; Freedom Schools; bilingual education; special education; teacher 

unionism; school choice;  vouchers; homeschooling; charter schools; the rise of the corporate agenda 

in education; and so on. The course seeks to seamlessly integrate seminal pieces forming key 

philosophical foundations. Schools of thought to be engaged include: perennialism, essentialism, 

progressivism, social reconstructionism and scientific management and their nexus with dynamics of 

change and innovation in U.S. Education.  

Outcomes of the Course: 

• Students will produce two five-page papers exploring major periods, themes and specific topics

in the development of the U.S. educational system. These papers will also allow students to

research the derivation of current U.S. educational policy. Students will be provided with a list

of assignment choices two times during the course of the semester. The papers will serve as a

response to one out of at least five questions, allowing students to both explore personal

interests related to the subject of the course and apply, analyze, and evaluate class readings.

Some of the options will also allow students to engage multimodally.

General Description: See Specific Course Syllabus When Available on Course Site
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• Students will demonstrate the ability to engage and evaluate key dynamics in the history of 

U.S. education, historiography, and philosophical positions through short written reflections, 

online experiential activities, in-class collaborative projects, short weekly exercises designed 

to facilitate weekly class engagement. These exercises will also allow students to think 

reflectively and critically about the value-laden, historically rooted, and cyclical nature of 

policy.  

 

• Students will develop deeper knowledge of the history and philosophy of U.S. education and 

learn to more deeply reflect critically about the frameworks for representing history and 

educational policy through the	reading	of	a	 text	beyond	the	required	text	and	an	online	
presentation	to	the	class	on	the	text.	The	project	will	involve	collaboration	with	a	peer(s).	
Students	are	expected	to	engage	the	audience	during	the	presentation,	allow	space	for	
questions	and	follow	up	by	engaging	the	audience.	 

 
Some of the questions the course raises include: 
 

• How have answers to the following questions changed over time: Who should go to school? 

What should be the purpose of schooling? What should be the purpose of schooling? What 

should children be taught? Who should decide issues of school direction and policy? Who 

should pay for schools?  

 

• How has public opinion changed with regards to public education and how might the 

exploration of the history of U.S. education assist in the understanding of changing attitudes?  

 
• “How accurate is the common notion that educational reforms come in cycles? Can this be 

reconciled with the notion of progress (Tyack & Cuban, 1995).”   

 

• In what ways do the answers to the following questions change depending on the educational 

philosophy one appropriates to address the questions: 

 
o What is the purpose/goal of education?  

o What educational methods should be used to reach that goal?  
o If advocates of that philosophy took over our schools, what would change and what 

would stay the same?  

§ What would the school’s mission statement be? 
§ What would the curriculum consist of? 
§ Which subjects in the curriculum would have priority? 
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§ How would those subjects be taught? 
§ What would the physical set-up of the class space be? 
§ How would students be evaluated? 
§ What special qualities should teachers embody? 
§ How would the social structure of the classroom change? 

 
Equity and accessibility:  

I wish to fully include students of all backgrounds in this course. Please let me know if you need any 

special accommodations to enable you to participate fully. I will try to maintain the confidentiality of 

the information shared. Students with special needs are encouraged to contact the Center for Access 

and Success for information concerning campus disability-related policies and services.  

 
Contact Information:     Hours of Operation: 
 
Center for Access & Success     Monday - Friday: 8:30am-5:00pm 
Office Phone: 508.999.8711     Hours are subject to change. 
Location: Pine Dale Hall, Room 7136 
E-mail: access_success@umassd.edu 
 

Preferred Name & Preferred Gender Pronouns: 

Class rosters are provided to the instructor with the student’s legal name. I will gladly honor your 

request to address you by an alternate name or gender pronoun. Please advise me and peers of this 

preference early in the semester so that I may make appropriate changes to my records and so that peers 

may address you appropriately.  

 

Plagiarism:  

I have absolutely no tolerance for academic dishonesty! Please refer to the student handbook for the 

university guidelines on plagiarism, but understand that a referral to the judicial review board or failure 

in the assignment or class as a whole is entirely within reason.  Plagiarism includes taking ideas from 

others, without appropriate citations.  If you are not familiar with APA citations, please consider 

undertaking relevant research and visiting the writing center. The Writing and Reading Center routinely 

conducts workshops on the APA format.  

 

The Writing and Reading Center: 

I encourage that students seek feedback on papers from the writing center on campus. The Writing and 

Reading Center is located on the second floor of LARTS, Room 220. While classes are in session, 

tutors are available Mondays through Thursdays, 8 a.m. - 7 p.m. and Fridays, 8 a.m. - 4 p.m.  Face-to-

face and online tutoring services are available. To make an appointment, please stop by LARTS 220 

or call 508-999-8710.  The website address to the center is: http://www.umassd.edu/wrc.  
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Incompletes:  

No student will be allowed an incomplete unless she/he has completed at least 75% of the course work.  

Any student obtaining an incomplete will have two semesters to make up the work, after which the 

grade turns into an “F”.  No incompletes will be given for any reason, unless it is discussed with the 

instructor beforehand. 

 

Course Format/Attendance:  

The course is delivered fully online. The course will be delivered both in lecture and seminar format. 

It will involve primarily a combination of small-group and whole-class discussion, with both student 

and instructor responsibilities for discussion leadership. The structure of the class is dependent on 

active engagement. Students are expected to read all assignments and student posts/reflections.  

 

Generally, you can expect the following: A question or set of questions will be introduced on Sunday 

of each week. Students will respond to each question in at least a full thoughtful paragraph by Friday 

11:59 p.m. Students then have until Sunday 11:59 p.m. to interact with the comments of at least two 

other colleagues. Sometimes, I will direct to you to different discussion forums in each lesson so that 

the dialogue is more focused (for example: one forum will cover one reading and another a second 

article). It is always best that you post early and often. Please refrain from posting responses that are 

left at the level of simple statement or that simply state agreement with a colleague without further 

contributing to the dialogue. The point is to support your statement and agreement with another student 

by stating reasons and offering your own interpretation of the subject matter. I also strongly encourage 

students to utilize parts of the reading and/or direct everyone to parts of the reading.  

Students should make it a point to write in a word processing software (I’m trying very hard not to help 

market any one corporation) and then post. This way, your work will be saved in case of platform 

malfunction. 

 

Please keep in mind that this form of linear engagement is not always wise pedagogically.  It serves as 

a basic layout of what you may expect. I value spontaneity and welcome creativity! If you are ever 

unclear about directions in a given week, please contact me immediately for clarification. Chances are 

good that others may have similar questions.  

 

The pedagogical value of the course is greater when students are exposed to content one week at a 

time. You are, of course, able to read beyond the respective week should you desire to read ahead. 
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Please keep in mind, however, that readings may be subject to change depending on the unfolding 

discussions in class. It’s always best to inquire before reading in advance.  

 

Working Assumptions of the Course:  

 

1. Depth is favored over breadth: This is not a survey course. There is no attempt to “cover” all 

of the material. We will deliberately revisit a number of topics and ideas but probably not be 

able to cover everything in the readings. You will be encouraged to read much more than we 

can discuss in class.  

 

2. Ideas, not individuals are open to challenge: The nature of the course should produce a diversity 

of ideas. To ensure that multiple voices are heard the course must foster a high degree of 

psycho-social safety (not to be confused with comfort). As graduate students, you should feel 

comfortable challenging the ideas and thinking of others. However, that challenge cannot be in 

the form of personal attacks or disparagement. We will not always agree with one another; but 

we must always be respectful of one another. Please see the statement below governing all 

courses at the University. The statement was reviewed and approved by the University’s 

Faculty Senate in 2015.  

 
“The purpose of a university is to disseminate information, as well as to explore a universe of ideas, to 
encourage diverse perspectives and robust expression, and to foster the development of critical and analytical 
thinking skills. In many classes, including this one, students and faculty examine and analyze challenging and 
controversial topics. If a topic covered in this class triggers post-traumatic stress or other emotional distress, 
please discuss the matter with the professor or seek out confidential resources available from the Counseling 
Center, http://www.umassd.edu/counselling/, 508-999-8648 or - 8650, or the Victim Advocate in the Center for 
Women, Gender and Sexuality, http://www.umassd.edu/sexualviolence/, 508-910-4584. In an emergency contact 
the Department of Public Safety at 508-999-9191 24 hrs./day.”   
 

UMass Dartmouth, following national guidance from the Office of Civil Rights, requires that faculty follow 
UMass Dartmouth policy as a “mandated reporter” of any disclosure of sexual harassment, abuse, and/or 
violence shared with the faculty member in person and/or via email. These disclosures include but are not 
limited to reports of sexual assault, relational abuse, relational/domestic violence, and stalking. While faculty are 
often able to help students locate appropriate channels of assistance on campus, disclosure by the student to the 
faculty member requires that the faculty member inform the University’s Title IX Coordinator in the Office of 
Diversity, Equity and Inclusion at 508-999-8008 to help ensure that the student’s safety and welfare is being 
addressed, even if the student requests that the disclosure not be shared.  

For confidential counseling support and assistance, please go to  

http://www.umassd.edu/sexualviolence/  

3. Questions represent opportunities to learn. Students often self-sensor.  Questions can be a good 

indicator of your engagement with the subject matter. Your questions may lead to clearer 

understandings for us all.  
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4. The weekly themes and topics are not reserved to only the week in which they appear in the 

syllabus. All of the themes and topics in the course should be understood as ongoing 

conversations throughout the semester. Please expect to revisit discussions.  

 
5. We will engage texts that older, but considered seminal to the themes of the course, as well as 

texts that are recent. Seminal texts should be read through a consideration of their significance 

to current issues in education policy.  

 

6. Online environments require that students be more self-directed and that they manage their time 

efficiently. Students assume responsibility for their own learning and success: You get out of 

this experience what you put into it. Thus, students need to make their needs known.  

 
7. The conversations engaged in the course often invites a lack of closure. I am not concerned 

about always ending discussions on “a positive note,” nor do I seek finality in the dialogue or 

debate. I view classroom interactions as a process of exploration. Consider everything that 

unfolds in the course as an opportunity to extend your learning experiences beyond “the end of 

the conversation” in a given discussion board or week.  

 

Assignments:  

• Two Papers on a Selected Topic – Students will produce two five-page papers in the course.  

Students will be provided with a list of at least five-questions at two points in the semester. 

Students will choose one question and develop a well-crafted five-page essay response. A few 

of the questions will allow for creative multi-modal engagement. Projects will also require a 

short oral presentation in class utilizing a voice platform embedded in the myCourses platform. 

All of the questions will be based on class readings and discussions. A rubric will be provided 

for those who need concrete guidance.  

 

• Class Presentation during the Course of the Semester – In pairs or groups, students will co-lead 

one of the online interactions.  This means that you will have some discretion with rgards to 

the structure of the week’s lesson. Students are encouraged to link weekly topics to local, 

national and/or global issues. Presenters are encouraged to use nontraditional approaches to 

teaching and learning, and also to select various forms of media to use in their presentation. A 

rubric will be provided for those who need concrete guidance.  
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• Class Participation – Students are expected to contribute to class discussions each week by 

sharing their thoughts on the readings; knowledge of local contexts; personal experiences as 

they relate to class topics; as well as any resources or media they feel is pertinent. Students are 

also expected to interact with peers weekly. A series of in class exercises (or take-home 

exercises in preparation for the following class) will be distributed and sometimes collected. 

The exercises are designed to align with the outcomes of the course and to assess engagement 

with course readings.  

 

• Choice Reading & Presentation – Students will select a text out of a list and engage it 

throughout the semester independently and sometimes in class. Students will be responsible for 

a presentation that briefly summarizes the text, offers analysis, imagines alternatives, and 

imagine the texts possibilities in terms of impacting our understanding of current dynamics. 

The presentation will occur towards the end of the semester. Students are expected to 

thoroughly read and understand the text, be able to engage the audience during presentation 

and allow space for question as well as follow up by engaging the audience. A presentation 

rubric will be provided.  

 
** Reading all the assigned material is essential to making this pedagogical format work.  
 
Grading Rubric:  
 
A: 100 – 90 B: 89 – 80 C: 79 – 70 D: 69 – 60 F: 59 – 0 

Grading for the course will be determined along the following breakdown: 

 

Assignment 1:  Five-page paper options      30% 

Assignment 2:  Class Participation and In-Class Projects     30%   

Assignment 3:  Course Presentations        20% 

Assignment 4:  Reading and Final Presentation on a Selected Text  20% 

 

 
Grading Format for Assignments (other than weekly online discussions)  

A Excellent and exceptional work for a graduate student. Work at this level is unusually thorough, methodologically 
sophisticated, and well written. Work is of good professional quality, shows an incisive understanding of the major 
issues in the historical and philosophical foundations of American education and demonstrates. 
 

A- Strong work for a graduate student. Work at this level shows signs of creativity and is thorough and well‐reasoned. It 
indicates a strong understanding of the historical and philosophical foundations of American education.  
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B+ Competent and sound graduate student work. Work is well reasoned and thorough and methodologically and 
analytically sound, but is not especially creative or insightful, nor technologically or analytically sophisticated. It shows 
adequate understanding of the historical and philosophical foundations of American education, although that 
understanding may be somewhat incomplete. This grade indicates neither unusual strengths nor exceptional 
weaknesses. 
 

B Adequate graduate student work. Basically competent performance, although the work shows some weaknesses. Work 
is moderately thorough and well‐reasoned, but there is some indication that the understanding of the historical and 
philosophical foundations of American education. The understanding is less than complete. It may also be inadequate in 
other ways, such as quality of reasoning, writing, or incomplete analysis.  
 

B- Borderline graduate student work. This work barely meets the minimal expectations for a graduate student in the 
course. The understanding of the historical and philosophical foundations of American education is incomplete and the 
analytical work performed is minimally adequate. The writing and reasoning barely qualify for professional quality 
work.  
 

C Deficient graduate work. This work does not meet the minimal expectations for a graduate student in the course. Work 
is inadequately developed and flawed by numerous errors and misunderstandings of important issues. Analysis is weak 
and fails to demonstrate knowledge of basic issues and dynamics. May also reflect unprofessional level of writing, 
organization, or reasoning skills.  
 

 

 

Weekly Online Discussion Rubric (20 points weekly) 

The online discussion rubric is embedded into the My Courses platform. You will be able to access the 

evaluation on a weekly basis. 

 
Objective/Criteria Accomplished 1 Accomplished 2 Proficient  Emerging 1  Emerging 2  Marginal  

Posting Content  An accomplished 
posting provides 
a thoughtfully 
developed 
response that 
appropriately 
addresses the 
assigned 
questions. The 
response also 
makes effective 
use of the 
readings for 
evidence and 
support of points. 
In addition, the 
response shows 
originality, 
engagement with 
the ideas in the 
readings, and 
explains points 
fully for readers.  
 

 

 

An accomplished 
2 posting 
provides a 
developed 
response that 
appropriately 
addresses the 
assigned 
questions. The 
response also 
makes effective 
use of the 
readings for 
evidence and 
support of 
points. This 
response might 
need additional 
development in 
areas of 
originality and 
engagement with 
the ideas in the 
readings. 
 
 
 
 

A proficient 
posting 
provides a 
less 
developed 
response 
than the 
accomplishe
d posting. 
Often, this 
posting does 
not develop 
its ideas in 
as much 
detail or 
fails to use 
the readings 
effectively 
to support 
the points 
under 
discussion. 
The posting 
meets the 
requirement
s, but often 
lacks full 
engagement 

The emerging 
posting meets 
the basic 
requirements 
for the 
discussion 
activity. 
Overall, 
though, the 
emerging 
level posting 
lacks 
development, 
engagement, 
demonstratio
n of critical 
thinking, and 
effective use 
of the 
readings. 
Meets the 
requirements 
for the 
assignment 
but does not 
go beyond 
those 
requirements.  

The 
emerging 2 
posting 
meets the 
basic 
requirement
s for the 
discussion 
activity, but 
really lacks 
development 
of ideas and 
may not 
address all 
the 
questions 
asked in the 
space 
requested. 
The posting 
may also 
lack 
engagement 
or effective 
demonstrati
on of critical 
thinking, 
and/or 

Discussion 
activity not 
posted.  
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with the 
activity and 
does not 
demonstrate 
complex 
thinking.  

 

 

 

 

 

effective use 
of the 
readings.  
 

 

 

 

 

 
 
 
 
 

 10 9 8 7 6 0 

Response to 

classmates  

Writer has fully 
read the 
discussion board, 
posted more than 
the minimum 
number of 
required 
postings, and 
demonstrated 
real engagement 
with classmate 
ideas. Responses 
are developed 
and refer to 
readings and 
other postings 
and work to elicit 
more 
conversation. 

Writer has read 
the discussion 
board, but not 
completely. The 
writer has posted 
the required 
number of 
responses, 
development is 
needed.  
 

Writer has 
read the 
discussion 
board, but 
not fully. 
The writer 
has posted 
the required 
number of 
responses, 
but not gone 
beyond or 
the 
responses 
are 
undeveloped
.  
 

Writer has 
not read the 
board fully. 
The writer 
does not post 
the required 
number of 
postings, or 
the postings 
are 
undeveloped 
and only a 
few sentences 
in length.  
 

Writer has 
not read the 
board fully; 
doe not post 
the required 
number of 
postings; the 
posts are 
undeveloped 
and only a 
few 
sentences in 
length; there 
is little to no 
evidence of 
having read 
the week’s 
materials.   

No 
responses 
to 
classmates. 

 8 7 6 5 2 0 

 

Execution  The response is well 
written in proper 
length and with 
attention paid to 
documentation 
formatting for 
quotes. No sentence 
level errors. 

Overall, the 
writing is clear 
and written in 
proper length but 
there are 
sentence level 
errors and/or 
incorrect APA 
citations. 

Overall, the 
writing is 
clear and 
written in 
proper 
length  but 
there are 
sentence 
level errors 
and/or 
incorrect 
APA / 
MLA 
citations.  
 

The posting is 
correct in 
length but has 
several 
sentence level 
errors and/or 
does not 
follow correct 
APA / MLA 
documentation 
format.  
 

The posting 
is incorrect 
in length 
and has 
numerous 
sentence 
level 

No 
posting.  
 

 

Journals:  
 
I highly encourage students to access journals to develop knowledge of the public policy process and 

policy analysis. Some journals worthy of consideration include:  

 
• American Educational History Journal 

• History of Education  
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• History of Education Quarterly  

• Journal of Negro Education  

• Journal of Philosophy of Education 

• Studies in Philosophy and Education  

• Perspectives on Urban Education  

 
Note: A number of these journals are available to you through the library. Some are available online 
with your UMD credentials.  
 
 
Text for the Course:  
 

•  Urban, Wayne. J. & Wagoner, Jennings. (2013). American Education: A History. New York, 

New York & London: Routledge.  

• All other readings will be available through myCourses.  

 

Choice Texts (select one for independent reading throughout the semester):  

v Note: The choice text is designed to offer students an opportunity to explore areas of interest. 

Consider it a deeper exploration into a topic. 

 

• Reese, William J. (2013). Testing Wars in the Public Schools. A Forgotten History. Cambridge, 

MA: Harvard University Press.  

• Rogers, Ibram H. (2012). The Black Campus Movement. Black Students and the Racial 

Reconstitution of Higher Education, 1965-1972. New York, N.Y.: Palgrave MacMillan.  

• Cornelius, Janet D. (1991). When I Can Read My Title Clear. Literacy, Slavery, and Religion 

in the Antebellum South. Columbia, S.C.: The University of South Carolina Press.  

• Donato, Rubén. (1997). The Other Struggle for Equal Schools. Mexican Americans During the 

Civil Rights Era. Albany, N.Y.: State University of New York Press.  

• Cecelski, David. (1994). Along Freedom Road. Hyde County, North Carolina, and the Fate of 

Black Schools in the South. Chapel Hill & London: The University of North Carolina Press.  

• Goldstein, Dana. (2014). The Teacher Wars. A History of America’s Most Embattled 

Profession. New York, N.Y.: Anchor Books.  

• Adams, David W. (1995). Education for Extinction. American Indians and the Boarding School 

Experience. Lawrence, KS: University Press of Kansas.  

• Kliebard, Herbert M. (2004). The Struggle for the American Curriculum. 1893-1958. New 

York and London: Routledge Falmer.  
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Semester Schedule:  

1st Week  

 Peer, instructor, and Course Introduction  
 

Reading(s) & Assignments:  

• Course Syllabus  

Ø Upload an introductory video of yourself that focuses on your personal &  

educational biography, your relationship to public policy and experience with online  

education. (Due by Friday at 11:59 p.m.)i  

Ø Interact with peers by commenting on introductions. (Due by Sunday at 11:59 p.m.)  

o Note: This is just a casual “get to know” peers and instructor introduction,  

similar to what would occur in a face to face classroom. Students are not  

required to respond to everyone. The usual requirement is to respond to  

at least two peers. Students are encouraged to go beyond two.  

Ø Post any questions concerning the course structure, readings, assignments, and/or  

course expectations. (Due by Friday at 11:59 p.m.) 

Ø Turn in your initial survey. (Due by Friday at 11:59 p.m.) 

 

2nd Week  

Education in pre-colonial America & Colonization (1400-1776) 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapters 1-2.  

• Primary source documents: Massachusetts School Law of 1642; Massachusetts School Law  

of 1647; Description of the Founding of Harvard College (1636) 

 

3rd Week  

American Revolution and Schools for the New Republic (1776-1830) 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapter 3.  

• Primary source documents: Thomas Jefferson’s Selection From Notes on the State of Virginia  
(1781); Noah Webster’s On the Necessity For an American Language (1789) 
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4th Week  

The Common School Movement (1820-1860) 
 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapter 4.  

• Primary source documents: Horace Mann’s Selections from Report No. 12 of the Massachusetts 

School Board (1848).  

Ø Choice assignment 1 will be distributed.  

 

5th Week  

Slavery, Reconstruction and the Schools of the South - (1800-1900) 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapter 5.  

• Booker T. Washington’s Industrial Education for the Negro (1903); W.E.B. Du Bois’s The 

Talented Tenth (1903) 

 

6th Week  

Beginning of the Modern School System & the Progressive Era (1865-1915) 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapters 6-7 

• Primary source documents: Excerpt from John Dewey’s Democracy and Education (1916); 

Excerpt from John Dewey’s Experience and Education (1938);  

7th Week  

Completing the Modern School System (1915-1929) 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapter 8 

Ø Choice assignment 1 due.   

Ø Choice assignment 2 distributed  
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8th Week  

  The Effects of the Great Depression and War, Schools in The Cold War Era (1930-1960) 
 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapters 9-10 

• Primary source documents: Excerpt from George Counts’s Dare the School Build a New  

Social Order  (1932).  

 

 

 

9th Week 

Civil Rights, Integration and School Reform - (1960-1980) 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapter 11 

• David Nieto’s A Brief History of Bilingual Education in the U.S.  

 

10th Week  

From Equality to Excellence – (1980-2008) 
 

 

Reading(s) & Assignments:  

• Urban & Wagoner’s American Education: A History – Chapter 12 

• Primary source documents: Excerpt from Maxine Greene’s The Dialectic of Freedom 

(1988); Excerpt from Jane Roland Martin’s Reclaiming a Conversation: The Ideal of  

The Educated Woman (1985); Excerpt from Paulo Freire’s Pedagogy of the Oppressed  

(1972); Excerpt from Nel Noddings’s The Challenge to Care in Schools: An Alternative  

Approach to Education (1992).  

Ø Choice assignment 2 due 

11th Week  

Exploring Major Philosophies of Education: Idealism, Realism, Pragmatism, Existentialism 
& Postmodernism   

 

Reading(s) & Assignments:  
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You may choose one of the chapters below:  
• Gerald Gutek’s New Perspectives on Philosophy and Education – Ch. 2: Idealism and Education  

• Gerald Gutek’s New Perspectives on Philosophy and Education – Ch. 3: Realism and Education  

• Gerald Gutek’s New Perspectives on Philosophy and Education – Ch. 4: Pragmatism and Education  

• Gerald Gutek’s New Perspectives on Philosophy and Education – Ch. 5: Existentialism and Education 

• Gerald Gutek’s New Perspectives on Philosophy and Education – Ch. 6: Postmodernism and Education 

 

v Students will present on one major educational philosophy (see guidelines and rubric)  

 

12th Week  

 Presentations of Choice Books  
 

Reading(s) & Assignments:  

 

 

13th Week  

 Presentations of Choice Books  
 

Reading(s) & Assignments:  

 

 

 

i Students can expect a due date of every Friday for initial posts and a response to peers due on every 
Sunday.  

 


