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Course Description: 

 

This course will offer an examination of the basic theories of learning and teaching and the 

application of theory to educational environments. Students will learn about cognitive and 

affective theories related to learning as well as develop understandings of the social, cultural, and 

political factors that influence learning. Units of study include the principles of motivation, 

classroom management, and contemporary issues in education. 

 

Essential Questions: 

 

● What are the cognitive, affective, as well as social, cultural, and political factors that 

influence learning? 

● How do these factors impact teaching and learning? 

● How do these teaching and learning issues manifest in public schools in urban education 

settings? 

 

Course Objectives: 

 

By the end of this course students will: 

1. Discuss the importance of learning theory for designing powerful instruction. 

2. Evaluate current understandings of cognitive and affective factors that influence learning 

in urban settings. 

3. Connect historical understandings about learning, along with present-day issues. 

4. Analyze and discuss the social, cultural, and political factors that influence learning in a 

variety of settings. 

5. Be able to describe how cognitive, affective, social, cultural, and political factors impact 

learning and teaching. 

6. Analyze issues (in both theory and practice) of Family and Community Engagement. 

 

 

 

 

mailto:edunn@umassd.edu
mailto:eadunn472@gmail.com


 

 

Course Requirements: 

 

A. Bridging (Learning) Theory to (Teaching) Practice (BTP): Learning Theories 

Exploration and Presentation (30 Points): Students in this course will have the 

opportunity to explore and investigate different learning theories, the work of 

contributors to each theory, and how those theories bridge into teaching practice. Each 

part of this BTP Project (Part 1 and Part 2) is worth 10 points . There are several larger 

paradigms to group these learning theories, and, in this course we will focus on the 

following five PARADIGMS: 1) Behaviorism (Contributors: Skinner; Pavlov; Bandura, 

and others); 2) Cognitivism (Contributors: Bruner; Merrill; Schank, and others); 3) 

Constructivism (Contributors: Vygotsky; Piaget; Dewey, and others); 4) Humanism  

(Contributors: Rogers; Maslow; Huitt, and others), and 5) Transformative Learning 

(Contributors: Mezirow, and others). 

● Students will be assigned one learning theory from one of the paradigms and 

choose one “contributor” to that theory. (Example: Constructivism (paradigm) 

and Vygotsky (contributor). 

● There are two parts for this BTP Project- 

● Part 1- Write a 1-2 page paper documenting the learning theory, concluding 

information about a contributor or contributors, and what you think the 

implications are for this learning theory in teaching practice.   

● Part 2- Create a detailed lesson plan or segment of a unit plan that models 

your assigned learning theory.  Think about what students are expected to do, 

how a teacher delivers instruction, forms of assessment (both formative and 

summative, if applicable) and the flow of a typical class.   

 

B. Participation/ Professionalism (30 Points): Participation matters greatly in this course. 

Come prepared, with all needed materials, ready to convey your understanding of the 

readings and to dialogue with your peers and with your instructor. There will be in-class 

work (writing and discussion), and students will reflect on the connections between and 

among learning theories, teaching strategies that teachers use to guide the 

teaching/learning process, and assigned readings. Each participant is expected to be 

engaged in classroom discussions- in synchronous format it is expected that your camera 

is turned on and you are “present” for the class.  

 

C.  Interactive Reflective Writings (15 Points each): There will be two reflective writings 

due for the semester. Each assignment is worth 15 points each: 

● Interactive Reflective Writing #1-Intellectual Autobiography  

■ Questions to consider- What/Who has shaped you as an educator/aspiring 

educator?  Describe yourself as a student and as a teacher. (Some of you 

may not be teaching yet -so you discuss what kind of teacher you aspire to 

be.) Explain what you hope to gain out of this course. What is your 

personal philosophy of teaching?  

● Interactive Reflective Writing #2: Classroom Design Model 

■ Create your ideal set-up of a physical classroom.  Using course concepts 

and resources- diagram how your classroom is set up.  What types of 

furniture do you have, what are students interacting with?  Is there a 



 

 

teacher area?  What is on the walls?  What types of technology are in your 

classroom?  How would different areas be utilized? 

■ To accompany your diagram, you will write a rationale of how your 

classroom is set-up with more detail of the thinking and incorporated 

concepts you have been exposed to.  

 

A. Co-teaching Presentations (30 points).  Each team will take the lead in guiding the 

class through one of the course concepts.  Teams are encouraged to draw on the course 

concepts to create a high quality learning experience for all class members.  PST (1a, SEI 

a), (2a,b,c,e,f, SEI b,d), (4a); InTASC #’s 4-8, 10) 

The dates and concepts are as follows: 

March 3  4 MAT Teaching and Learning Model 

March 17  Understanding by Design Model 

March 24   Motivational Climates for Today’s Diverse Classrooms 

March 31  Effective Strategies for Assisting Exceptional Learners 

March 31   Performance Based Assessments 

B. Contemporary Lesson Plan/Presentation (30 points). Each participant or dyads, in the 

same grade level and content area, will create a 2-5 day lesson plan based on the 

Constructivist philosophy, utilizing the 4 MAT Wheel, integrating SEL, and using the 

UbD framework. The UbD framework consists of three stages: Stage 1- Goals, 

Standards, Objectives; Stage 2-Acceptable Assessment Evidence and Rubrics; Stage 3-

The Learning Plan and Scope and Sequence of Activities. Individuals/dyads will present 

their plans at the class meeting. 

Course Format: 

 

This is a seminar class. Students will participate in problem-solving activities, small group tasks, 

and group projects. This approach, of course, puts a good deal of responsibility on the student. 

Although it might be “easier” to listen to lecture each class, we will take a more active approach 

to learning. This leads to a more meaningful and engaging approach to the study of literacy. As 

a student, you need to be willing to take risks, participate, ask questions of me and each other, 

and take full advantage of this interactive approach to the course. Class structure, in general: 

 

● Class will follow the workshop model- with clear warm-up, mini lesson, work period and 

closing.  

● Open forum at times: reflective writing prompts at the beginning of class, discussion of 

questions from last week, asking questions about assignments, and presentations led by 

students. 

● Introduction of new materials, mini-lecture, PowerPoint, etc. 



 

 

● Class discussions, activities, simulations, opportunities to work with classmates, hands-

on application of course topics. 

● Wrap Up and Questions 

● Real-world concepts and ideas brought in with use of district turn-around plan, teacher 

guest speakers, and accountability measures.  

 

Required Texts 

 

Slavin, R. (2018). Educational psychology: Theory and practice (12th ed.).  Boston:  Pearson 

Education. 

Ayers, William (2019) about Becoming a Teacher. Teachers College Press.  

 

Schedule of Class Sessions and Tentative Topics to be Discussed: 

 

Date Topic 

January 20 Introductions. Course Overview, Syllabus and Requirements, Introduction 

to Module 1 

January 27    Module 1  

February 3   Module 2 - Reflective Writing # 1 Due 

February 10   Module 3 - Reflective Writing #2 Due  

February 17 BTP Workshops  

February 24 Bridging Theory to Practice Due 

Module 4/Critical Concept Workshops 

March 3 Module 4, Critical Concepts Presentation 1 

March 10 NO CLASS - Spring Break 

March 17 Module 5, Critical Concepts Presentation 2 

March 24 Module 6, Critical Concepts Presentation 3 

 

March 31 Module 7, Critical Concepts Presentation 4 

Module 8, Critical Concepts Presentation 5 

 

April 7 Module 9 

April 14 Team Meetings and Workshops 

April 21 NO CLASS - Follow Monday Schedule 



 

 

April 28 Contemporary Lesson Presentations Due   

 

The Course Modules: 

 

Module 1:  Introduction to Psychological and Social Foundations of Education 

In this module participants will be introduced to Educational Psychology and Social Justice as a 

foundation for teacher education.  Topics to be discussed include:  What Makes a Good Teacher, 

The Role of Research in Educational Psychology, and Research Methods Used in Educational 

Psychology.  In addition, Piaget’s and Vygotsky’s views on cognitive development will be 

discussed and analyzed along with language and literacy development.  Teacher education for 

social justice will be analyzed as a learning and political problem.  

Readings: “Educational Psychology”, Chapters 1 and 2; “becoming a Teacher”, Chapter 1 and 

2;  Instructor Handouts 

 

Module 2:  Social, Cultural, and Political Factors Influencing Learning 

In this module participants study and analyze Erikson’s Stages of Psychosocial Development, 

Piaget’s Theory of Moral Development, and Kohlberg’s Stages of Moral Reasoning.  Other 

major concepts discussed include student diversity, multicultural education, bilingual education, 

racism, gender bias, prejudice, stereotyping and the impact of these issues on teaching and 

learning.   

Readings: “Educational Psychology”, Chapters 3 and 4, “becoming a Teacher”, Chapters 3 and 

4 

 

Module 3:  Learning Theories 

In this module the following learning theories will be researched, analyzed, and 

discussed:  Behavioral Learning Theories (Skinner), Social Learning Theories (Bandura), 

Cognitive Learning Theories (Piaget, Vygotsky), and Progressive Learning Theories (McCarthy, 

Dewey, Constructivist).  Gardner’s Multiple Intelligences Theory will be analyzed. 

Readings: “Educational Psychology”, Chapters 5 and 6, and Instructor Handouts 

 

Module 4:  Contemporary Teaching Strategies 

This module will present participants with various instructional strategies used in contemporary 

diverse classrooms.  Strategies include:  4 MAT, Constructivism, Cooperative Learning, 

Differentiated Instruction, Grouping, and the infusion of technology. 

Readings: “Educational Psychology”, Chapters 8 and 9; Instructor Handouts 

 

Module 5:  Application of Teaching and Learning Theories 

Students will learn, in this module, how to create quality lessons using the material presented in 

Modules 3 and 4.  A comprehensive model of lesson planning using the Understanding by 

Design (UbD), Universal Design for Learning (UDL), and 4 MAT frameworks will be analyzed 

and discussed.  Direct Instruction will also be discussed. 

Readings: “Educational Psychology”, Chapter 7; Instructor Handouts 

 

Module 6:  Motivation and Classroom Management 

In module six participants will analyze the theories of motivation, the factors influencing student 

motivation, and effective learning environments.  Strategies for managing routine misbehavior 



 

 

will be presented.  The model of Discipline with Dignity via the PAR method of handling 

misbehavior problems will be discussed. 

Readings: “Educational Psychology”, Chapters 10 and 11; “becoming a Teacher”, Chapter 7 and 

8; Instructor Handouts 

 

Module 7:  Exceptional Learners 

This module will analyze, identify, and discuss learners with exceptionalities, inclusion, special 

education, response to intervention, and effective strategies for assisting students with disabilities 

and English Language Learners. 

Readings: “Educational Psychology”, Chapter 12 

 

Module 8:  Contemporary Assessment Practices 

In this module participants will study contemporary assessment practices including authentic, 

portfolio, and performance-based assessments.  The current use of standardized tests will be 

discussed and debated. 

Readings: “Educational Psychology”, Chapters 13 and 14; “becoming a Teacher”, Chapter 5 and 

6; Instructor Handouts 

 

Module 9:  Directions in Contemporary Education 

This module will summarize the major issues in education today.  Some issues to be analyzed 

and discussed include:  Schools of the Future, Curriculum Directions, High Stakes Testing, and 

Race, Diversity, and Social Justice in Teacher Education. 

Readings: “becoming a Teacher”, Chapter ; Instructor Handouts 

 

 

Guidelines & Policies: 

 

● Assignment Format: All written assignments should be completed using a file format 

that can be recognized by Microsoft Word. Your responses should be typed, double 

spaced, using a 12-point font and 1-inch margins unless otherwise instructed.  

● Plagiarism:  You are expected to abide by the Academic Integrity policy of UMass 

Dartmouth. It can be read in its entirety 

here:  http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm . It 

includes discussion of the university’s policy on academic dishonesty, including 

plagiarism.  

● Incompletes:  The Department of STEM Education and Teacher Development follows 

UMass Dartmouth guidelines, which say that an Incomplete can only be given in 

exceptional circumstances. If you believe you have reason to receive an Incomplete, you 

must make such a request no more than 48 hours after the conclusion of the last class 

meeting of the semester. You must be passing the course for your request to be 

considered. If you are granted an Incomplete and you do not complete the work of the 

course within one year, the grade will become an F(I). 

● Absences: Because we all benefit from your participation in class, each time that you are 

absent, the class dynamic is affected.  Class attendance will be taken.   

● Syllabus Changes: This syllabus is a guide and every attempt is made to provide an 

accurate overview of the course. However, circumstances and events may make it 

necessary for the instructor to modify the syllabus during the semester. Such changes 

http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm


 

 

may be made to adjust the course for progress, needs, and experiences of the students. 

Changes to the syllabus will be made with advance notice. 

● Communication: Consistent with UMass Dartmouth policies, you are responsible for all 

emails sent to your UMass Dartmouth email account. That address will be the primary 

means for communication throughout the course. In addition, certain course materials and 

instructions will be made available in my courses. 

● Electronic Devices: Please silence your electronic devices during our class meetings. If 

you must answer your phone, please step out into the hallway so you do not disturb 

others in the class. 

● Academic Support: Please see Center for Access and Success regarding information 

about available academic support services, including services for learning and physically 

disabled students. 

● Trigger Warnings: What follows is a statement about Trigger Warnings that was 

discussed and voted on by the Faculty Senate at UMass Dartmouth in Spring 2015: 

● The purpose of a university is to disseminate information, as well as to explore a 

universe of ideas, to encourage diverse perspectives and robust expression, and to 

foster the development of critical and analytical thinking skills. In many classes, 

including this one, students and faculty examine and analyze challenging and 

controversial topics.  

● UMass Dartmouth, following national guidance from the Office of Civil Rights, 

requires that faculty follow UMass Dartmouth policy as a “mandated reporter” of any 

disclosure of sexual harassment, abuse, and/or violence shared with the faculty 

member in person and/or via email. These disclosures include but are not limited to 

reports of sexual assault, relational abuse, relational/domestic violence, and stalking. 

While faculty are often able to help students locate appropriate channels of assistance 

on campus, disclosure by the student to the faculty member requires that the faculty 

member inform the University’s Title IX Coordinator in the Office of Diversity, 

Equity and Inclusion at 508-999-8008 to help ensure that the student’s safety and 

welfare is being addressed, even if the student requests that the disclosure not be 

shared.  

● If a topic covered in this class triggers post-traumatic stress or other emotional 

distress, please discuss the matter with the professor or seek out confidential 

resources available from the Counseling Center, http://www.umassd.edu/counseling/,  

508-999-8648 or - 8650, or the Victim Advocate in the Center for Women, Gender 

and Sexuality, http://www.umassd.edu/sexualviolence/, 508-910-4584. In an 

emergency contact the Department of Public Safety at 508-999-9191 24 hrs./day.  

● For confidential counseling support and assistance, please go to 

http://www.umassd.edu/sexualviolence/  

● Additional UMD regulations can be found at the following link: 

https://www.umassd.edu/media/umassdartmouth/provost/omnibus language for 

syllabi- jan_11_2019.pdf 

 

Mission statement: 

The Department of STEM Education and Teacher Development is committed to the preparation 

of educators who have a sensitivity toward multicultural issues, an awareness of the particular 

concerns of urban education, knowledge of the unique needs and styles of individual learners, 

and a conscious knowledge of the role of schools in promoting social justice in the 21st Century. 

http://www.umassd.edu/counseling/
http://www.umassd.edu/sexualviolence/
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Our mission is to deliver clearly defined teacher preparation programs at the post baccalaureate 

and graduate levels.  In addition to a rigorous preparation in subject-matter fields, teacher 

candidates develop their ability to apply pedagogical theory to practice and reflect on the 

complexities inherent in their craft. 

 
The Conceptual Framework of the Department of STEM Education & Teacher Development: 

The conceptual framework of the Department is based on developing Reflective Practitioners, 

through the development of: 

● Integrating & Applying Knowledge 

● Bridging Theory to Practice 

● Responding to Diversity  

● Democratizing Access for All 

● Practicing as a Professional 

We view teaching as a profession and see teachers as scholars and lifelong learners. 

 

Massachusetts Professional Standards for Teachers Addressed in This Course 

 

 (1) Curriculum, Planning, and Assessment standard: Promotes the learning and growth of all 

students by providing high quality and coherent instruction, designing and administering 

authentic and meaningful student assessments, analyzing student performance and growth data, 

using this data to improve instruction, providing students with constructive feedback on an on-

going basis, and continuously refining learning objectives.  

(a) Curriculum and Planning indicator: Knows the subject matter well, has a good grasp 

of child development and how students learn, and designs effective and rigorous 

standards-based units of instruction consisting of well-structured lessons with measurable 

outcomes.  

SEI Indicator (a) Uses instructional planning, materials, and student engagement 

approaches that support students of diverse cultural and linguistic backgrounds, strengths, 

and challenges. 



 

 

 (2) Teaching All Students standard: Promotes the learning and growth of all students through 

instructional practices that establish high expectations, create a safe and effective classroom 

environment, and demonstrate cultural proficiency.  

(a) Instruction indicator: Uses instructional practices that reflect high expectations 

regarding content and quality of effort and work, engage all students, and are 

personalized to accommodate diverse learning styles, needs, interests, and levels of 

readiness.  

(b) Learning Environment indicator: Creates and maintains a safe and collaborative 

learning environment that values diversity and motivates students to take academic risks, 

challenge themselves, and claim ownership of their learning.  

(c) Cultural Proficiency indicator: Actively creates and maintains an environment in 

which students' diverse backgrounds, identities, strengths, and challenges are respected.  

 (e) Social and Emotional Learning Indicator: Employs a variety of strategies to assist 

students to develop social emotional- competencies: self-awareness, self-management, 

social awareness, relationship skills, and responsible decision-making.  

(f) Classroom Management Indicator: Employs a variety of classroom management 

strategies and establishes and maintains effective routines and procedures that promote 

positive student behavior.  

SEI Indicator (b) Uses effective strategies and techniques for making content accessible 

to English language learners.  

SEI Indicator (d) Creates and maintains a safe and collaborative learning environment 

that values diversity and motivates students to meet high standards of conduct, effort and 

performance.  

 (4) Professional Culture standard: Promotes the learning and growth of all students through 

ethical, culturally proficient, skilled, and collaborative practice.  

(a) Reflection indicator: Demonstrates the capacity to reflect on and improve the 

educator’s own practice, using informal means as well as meetings with teams and work 

groups to gather information, analyze data, examine issues, set meaningful goals, and 

develop new approaches in order to improve teaching and learning.  

 

InTASC Core Teaching Standards Addressed in This Course 

The Learner and Learning 

Standard #1:  Learner Development 

The teacher understands how learners grow and develop, recognizing that patterns of learning 

and development vary individually within and across the cognitive, linguistic, social, emotional, 

and physical areas, and designs and implements developmentally appropriate and challenging 

learning experiences. 

 

Standard #2:  Learning Differences 



 

 

The teacher uses understandings of individual differences and diverse cultures and communities 

to ensure inclusive learning environments that enable each learner to meet high standards. 

Standard #3:  Learning Environments 

The teacher works with others to create environments that support individual and collaborative 

learning, and that encourage positive social interaction, active engagement in learning, and self- 

motivation. 

Content Knowledge 

Standard #4:  Content Knowledge 

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) 

he or she teaches and creates learning experiences that make these aspects of the discipline 

accessible and meaningful for learners to assure master of content. 

Standard #5:  Application of Content 

The teacher understands how to connect concepts and use differing perspectives to engage 

learners in critical thinking, creativity, and collaborative problem solving related to authentic 

local and global issues. 

Instructional Practice 

Standard #6:  Assessment 

The teacher understands and uses multiple methods of assessment to engage learners in their own 

growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making. 

Standard #7:  Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous learning goals by 

drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, 

as well as knowledge of learners and the community context. 

Standard #8:  Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage learners to 

develop deep understandings of content areas and their connections, and to build skills to apply 

knowledge in meaningful ways. 

 

Professional Responsibility 

Standard #10:  Leadership and Collaboration 

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student 

learning, to collaborate with learners, families, colleagues, other school professionals, and 

community members to ensure learner growth, and to advance the profession. 


