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Department of STEM Education & Teacher Development 

COURSE: EDU 601: Sociocultural and Political Contexts of Education 

Fall 2021  

Thursdays: 4:30 – 7:00 p.m.  

Face to Face at Durfee High School  

September 1 – December 14    

PROFESSOR:  Dr. Ricardo D. Rosa  

Public Policy  

128 Chace Rd.  

Dartmouth, MA 02747 

Phone: (508) 910-9035 

Email: rrosa2@umassd.edu 

Office Hours:  Thursday 3:00 – 4:30 p.m. (face to face)  

Monday 3:00 p.m. – 4:00 p.m. (online) 

Wednesday 3:00 p.m. – 4:00 p.m. (online) 

(Or by appointment) 

Personal Meeting Room on Zoom:  350 798 0778 

Important Dates:  

Dates Event 

Wednesday, September 1  First Day of Classes 

Monday, September 6 Labor Day – no classes

Thursday, September 9 Last Day to add, drop or audit  

Monday, October 11 Indigenous Day (“Columbus Day”) – No Classes 

Thursday, November 11  Veterans Day – No Classes 

Friday, November 12 Last day to withdraw from a class 

Wednesday, November 24 Thanksgiving recess begins after last class 

Monday, November 29 Classes resume 

Tuesday, December 7 Last day of fall classes  

Saturday, December 18 Final grades due  

Fall 2021 

To teach in a manner that respects and cares for the souls of our students is essential if we are to provide the 
necessary conditions where learning can most deeply and intimately begin. – bell hooks 

The condition for Truth is to Allow Suffering to Speak. – Cornel West 

The trouble is that once you see it, you can't unsee it. And once you've seen it, keeping quiet, saying nothing, 
becomes as political an act as speaking out. There's no innocence. Either way you're accountable   

Attention Students: The final syllabus will be 
presented in the first session of the course.

mailto:mroy@umassd.edu
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Arundhati Roy 

 

When someone with the authority of a teacher describes the world and you are not in it, there is a moment of 

psychic disequilibrium, as if you looked into a mirror and saw nothing. 

Adrienne Rich 

 

The role of the artist is exactly the same as the role of the lover. If I love you, I have to make you conscious of 

the things that you don’t see. 

James Baldwin  

 

It is…advisable that the teacher should understand, and even be able to criticize, the general principles upon 

which the whole educational system is formed and administered. He [S/he/they] is not like a private soldier in 

the army, expected merely to obey, or like a cog in the wheel, expected merely to respond to and transmit 

external energy; he [s/he/they] must be an intelligent medium of action.  
John Dewey  

 

 

Course Description:  

This course provides opportunities to develop both theoretical and pedagogical frameworks for 

engaging crucial social, cultural, and political issues related to education in local and national contexts. 

The course explores how dimensions of class, culture, language, race, gender, sexuality, and dis/ability 

(to name some markers) operate in/through schooling both at a structural level as well as at the level 

of classroom practice. We will examine both academic and popular literature and film to gain 

perspective on ways that teachers can use culture to improve teaching.  The course also examines 

current educational policy/reform and its impact particularly on communities who bear the most social 

cost (i.e. communities that are working class, poor, marked by large populations of immigrants and 

people of color). Emphasis will be placed on the educational needs and issues relevant to the 

Southeastern Massachusetts region. A wide range of topics will be addressed and covered: including 

high-stakes testing, racial inequality, poverty, urban land use, multiculturalism and inclusive education, 

and what it means to be critical educators in the twenty-first century. 

 

Some Major Course Concepts: 

The cultural/the material  

Regimes of Truth  

Double Consciousness  

Identity/Ethnographic/I 

Fabrication of a normative identity  

Categories of otherness & difference 

Social construction of difference  

Microaggressions  

Performativity  

Hybridity, fluidity & complexity  

Meritocracy  

Colorblind ideology  

Assimilation/Selective acculturation  

Intersectionality  

Cycle of socialization / Cycle of liberation  
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Some Major “Political Context” Topics in the Course:  

Equity in funding 

High Stakes Testing  

Charter Schools  

Performance Contracting  

Austerity / Privatization of Public Education  

School turnaround  

School Closures  

Accountability  

Standards Movement  

Educational Justice Movements  

Poverty and Educational Outcomes  

Corporate Agenda in Education  

Access to quality education  

 

 

Outcomes of the Course: 

 

• Students will produce one five to ten-page paper (that is mainly auto-ethnographic) and two 

five to ten-page papers exploring and analyzing crucial social issues that affect marginalized 

students, students of color, and students from low socio-economic backgrounds. The papers 

will serve as a response to one out of at least five questions, allowing students to both explore 

personal interests related to the subject of the course and apply, analyze, and evaluate class 

readings. Some of the options will also allow students to engage multimodally.  

 

• Students will demonstrate the ability to apply key theories; evaluate a diversity of curricular 

and/or pedagogical approaches to address the diverse needs of urban youth; imagine 

alternatives to strengthen community relationships for the improvement of pedagogical practice 

and engage class readings in sociocultural & the political contexts of education through 

dialogue and classroom exercises. Class exercises may include: experiential activities, written 

reflections, in-class collaborative projects, and so on. Students will also have short weekly take-

home exercises designed to facilitate weekly class engagement. Take-home assignments may 

include: short reflections on readings, responses to questions/prompts raised by the instructor 

and/or students in the context of class dialogue, reflections on short videos or films, etcetera.  

 

• Students will develop sensitivity to multiple ways of representing knowledge, understanding 

difference, and relevant social issues urban youth face through a classroom presentation with a 

peer(s), class-based exercises, the reading of a text beyond the course requirement and a 

presentation to the class on the text. Students are expected to thoroughly read and 

understand the text, be able to engage the audience during presentation and allow time 

for questions and answers.  

 

Some of the questions the course raises: 
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• What is the purpose of education?  

• What is the relationship between a strong democracy and education?  

• How may we learn to see and hear our students differently and simultaneously learn to more 

deeply see and hear ourselves?  

• What is culture? How do you teach a culturally diverse class?  

• What is the relationship among culture, race, class, nation, gender, sexuality, dis/ability…? 

What is intersectionality?  

• Is entering the “culture of power” necessary for social mobility? If so, how might those who 

are subordinated enter it without being erased in the process? What is our responsibility as 

teachers? 

• What are the most promising strategies for challenging oppression systematically?  

• How might the knowledge of history help us trace the patterns that constitute oppression over 

time and enable us to see the long-standing grievances of different groups in our society?  

• What is the relationship among identity politics and material inequality?  

 

Equity and accessibility:  

I wish to fully include students of all backgrounds in this course. Please let me know if you need any 

special accommodations to enable you to participate fully. I will try to maintain the confidentiality of 

the information shared. Students with special needs are encouraged to contact the Center for Access 

and Success for information concerning campus disability-related policies and services.  

 

Contact Information:     Hours of Operation: 

 

Center for Access & Success     Monday - Friday: 8:30am-5:00pm 

Office Phone: 508.999.8711     Hours are subject to change. 

Location: Pine Dale Hall, Room 7136 

E-mail: access_success@umassd.edu 
 

Preferred Name & Preferred Gender Pronouns: 

Professional courtesy and sensitivity are especially important with respect to individuals and topics 

dealing with differences of race, culture, religion, politics, sexual orientation, gender, gender variance, 

and nationalities. Class rosters are provided to the instructor with the student’s legal name. I will gladly 

honor your request to address you by an alternate name or gender pronoun. Please advise me of this 

preference early in the semester so that I may make appropriate changes to my records. 

 

Plagiarism:  
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I have absolutely no tolerance for academic dishonesty! Please refer to the student handbook for the 

university guidelines on plagiarism, but understand that a referral to the judicial review board or failure 

in the assignment or class as a whole is entirely within reason.  Plagiarism includes taking ideas from 

others, without appropriate citations.  If you are not familiar with APA citations, please consider 

undertaking relevant research and visiting the writing center. The Writing and Reading Center routinely 

conducts workshops on the APA format.  

 

The Writing and Reading Center: 

I encourage that students seek feedback on papers from the writing center on campus. The Writing and 

Reading Center is located on the second floor of LARTS, Room 220. 

While classes are in session, tutors are available Mondays through Thursdays, 8 a.m. - 7 p.m. and 

Fridays, 8 a.m. - 4 p.m.  Face-to-face and online tutoring services are available.  

To make an appointment, please stop by LARTS 220 or call 508-999-8710.  The website address to 

the center is: http://www.umassd.edu/wrc.  

 

Incompletes:  

No student will be allowed an incomplete unless she/he has completed at least 75% of the course work.  

Any student obtaining an incomplete will have two semesters to make up the work, after which the 

grade turns into an “F”.  No incompletes will be given for any reason, unless it is discussed with the 

instructor beforehand. 

 

Course Format/Attendance:  

The course will be delivered face to face. It will involve primarily a combination of small-group and 

whole-class discussion, with both student and instructor responsibilities for discussion leadership. The 

structure of the class is dependent on active engagement. Students are expected to complete all 

readings, assignments, and to read student posts/reflections.  

 

Working Assumptions of the Course:  

 

1. Depth is favored over breadth: This is not a survey course. There is no attempt to “cover” all 

of the material – particularly given that it’s being delivered in a short summer session. We will 

deliberately revisit a number of topics and ideas but probably not be able to cover everything 

in the readings. You will be encouraged to read much more than we can discuss in class.  

 

http://www.umassd.edu/wrc
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2. The topics that the course covers and the questions that are raised may be uncomfortable for 

some. Discomfort is a natural space in the course. Expect to experience it. Issues centering on 

race, class, gender, sexuality, dis/ability, age, language, ethnicity/culture are integral to the 

course.  Expect that the discussion will often center on these dynamics as they relate to power 

and material oppression.  

 

3. Ideas, not individuals are open to challenge: The nature of the course should produce a diversity 

of ideas. To ensure that multiple voices are heard the course must foster a high degree of 

psycho-social safety (not to be confused with comfort). As graduate students, you should feel 

comfortable challenging the ideas and thinking of others. However, that challenge cannot be in 

the form of personal attacks or disparagement. We will not always agree with one another; but 

we must always be respectful of one another. Please see the statement below governing all 

courses at the University. The statement was reviewed and approved by the University’s 

Faculty Senate in 2015.  

 
“The purpose of a university is to disseminate information, as well as to explore a universe of ideas, to 

encourage diverse perspectives and robust expression, and to foster the development of critical and analytical 

thinking skills. In many classes, including this one, students and faculty examine and analyze challenging and 

controversial topics. If a topic covered in this class triggers post-traumatic stress or other emotional distress, 

please discuss the matter with the professor or seek out confidential resources available from the Counseling 

Center, http://www.umassd.edu/counselling/, 508-999-8648 or - 8650, or the Victim Advocate in the Center for 

Women, Gender and Sexuality, http://www.umassd.edu/sexualviolence/, 508-910-4584. In an emergency contact 

the Department of Public Safety at 508-999-9191 24 hrs./day.”   

 

UMass Dartmouth, following national guidance from the Office of Civil Rights, requires that faculty follow 

UMass Dartmouth policy as a “mandated reporter” of any disclosure of sexual harassment, abuse, and/or 

violence shared with the faculty member in person and/or via email. These disclosures include but are not 

limited to reports of sexual assault, relational abuse, relational/domestic violence, and stalking. While faculty are 

often able to help students locate appropriate channels of assistance on campus, disclosure by the student to the 

faculty member requires that the faculty member inform the University’s Title IX Coordinator in the Office of 

Diversity, Equity and Inclusion at 508-999-8008 to help ensure that the student’s safety and welfare is being 

addressed, even if the student requests that the disclosure not be shared.  

For confidential counseling support and assistance, please go to  

http://www.umassd.edu/sexualviolence/  

4. Questions represent opportunities to learn. Students often self-sensor.  Questions can be a good 

indicator of your engagement with the subject matter. Your questions may lead to clearer 

understandings for us all.  

 

5. The weekly themes and topics are not reserved to only the week in which they appear in the 

syllabus. All of the themes and topics in the course should be understood as ongoing 

conversations throughout the semester. Please expect to revisit discussions.  
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6. We will engage texts that older, but considered seminal to the themes of the course, as well as 

texts that are recent. Seminal texts should be read through a consideration of their significance 

to current sociocultural and political dynamics of education.  

 

7. Students assume responsibility for their own learning and success: You get out of this 

experience what you put into it. Thus, students need to make their needs known. 

 

8. The conversations engaged in the course often invites a lack of closure. I am not concerned 

about always ending discussions on “a positive note.” The very exploration of topics and 

themes often avoided, despite a lack of closure, may be theorized as a positive and hopeful 

dynamic. Consider everything that unfolds in the course as an opportunity to extend your 

learning experiences beyond the end of the conversation.  

 

 

Assignments:  

• Sociocultural Positionality Statement 

Develop a positionality statement which specifically considers your identity and experiences 

with sociocultural issues and the political contexts of education. The key focus of the paper is 

an examination at the intersection of power, identity and educational praxis. You are expected 

to deeply address privilege and/or marginalization ascribed to your identity.  This paper should 

be written in the first person. Cite all theory, research, and/or articles which helped you develop 

your ideas. The positionality statement should be of great quality. It must be concise and 

coherent. Do not exceed 1,500 words. The project guide and rubric can be found at the end of 

this syllabus. 

 

• Two Papers on a Selected Topic 

Students will produce two five to ten-page papers in the course.  Students will be provided with 

a list of at least five-questions at three points in the semester. Students will choose one question 

and develop a well-crafted five to ten-page essay response. A few of the questions/choices will 

allow for creative multi-modal engagement and will, therefore, require less writing. Projects 

will also require a short oral presentation in class. All of the questions will be based on class 

readings and discussions. A rubric will be provided for those who need concrete guidance.  

 

• One Class Presentation During the Course of the Semester 
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In pairs or groups, students will take the lead in guiding the class through one of the course 

topics. Students are encouraged to link weekly topics to local and national issues and/or 

classroom practice. Presenters are encouraged to use nontraditional approaches to teaching and 

learning, and to select various forms of media to use in their presentation. A rubric will be 

provided for those who need concrete guidance.  

 

• Class Participation  

A series of in class exercises (or take-home exercises in preparation for the following class) 

will be distributed and sometimes collected (an example includes journaling exercises on the 

reading). The exercises are designed to align with the outcomes of the course and to assess 

engagement with course readings. Students are expected to contribute to class discussions each 

week by sharing their thoughts on the readings; knowledge of local contexts; personal 

experiences as they relate to class topics; as well as any resources or media they feel is pertinent. 

Participating also means encouraging others to share their points of view in a safe space. 

 

• Choice Reading & Presentation  

Students will select a text out of a list and engage it throughout the semester independently and 

in reading circles in class. Students will be responsible for a presentation that briefly 

summarizes the text, offers analysis, imagines alternatives to educational “reform” and how 

educational leaders may implement those alternatives, and imagine the text’s possibilities in 

terms of impacting pedagogy. The presentation will occur towards the end of the semester. 

Students are expected to thoroughly read and understand the text, be able to engage the audience 

during presentation and allow time for questions and answers.  

 

** Reading all the assigned material is essential to making this pedagogical format work.  

 

 

 

Grading Rubric:  

 

A: 100 – 90 B: 89 – 80 C: 79 – 70 D: 69 – 60 F: 59 – 0 

Grading for the course will be determined along the following breakdown: 

 

Assignment 1:  Sociocultural Positionality Statement    30% 

 

Assignment 2:  Five to ten-page paper options     30% 
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Assignment 3:  Class Participation and In-Class Projects     20%   

 

Assignment 4:  Reading and Final Presentation on a Selected Text  20% 

 

 

Journals:  

 

I highly encourage students to access journals to develop knowledge of sociocultural and political 

contexts of education. Some journals worthy of consideration include:  

 

• Rethinking Schools 

• Teaching Tolerance  

• Curriculum Inquiry  

• Urban Education  

• Theory into Practice 

• American Educational Research Journal  

• Harvard Educational Review  

• Journal for Research in Mathematics Education  

• Journal of African American Males in Education  

• Social Education  

• The Journal of Social Studies Research  

• Middle Level Learning  

• Voices from the Middle  

• Research in the Teaching of English  

• Journal of Language, Identity and Education  

 

Conferences: 

I highly encourage students to participate in conferences. The conferences below are especially 

important as sites to imagine socially just possibilities in curriculum, instruction, leadership and policy.  

 

• Whole Language Umbrella – Literacy For All Conference 

• New York Collective of Radical Educators (NYCORE) – Annual Conference 

• Free Minds, Free People  

• Network of Public Educators (NPE) – Annual Conference  

• The New England Educational Research Organization’s annual conference 
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• The American Educational Research Association’s annual conference  

 

Texts for the Course:  

 

• (Required) Delpit, Lisa (2019) (Ed.). Teaching When the World Is On Fire. The New Press.  

• Articles and chapters will be provided to students via MyCourses.  

 

Choice Texts (Select one for independent reading throughout the semester. I highly recommend 

that you make your selection after our first session):  

• Fadiman, Anne (2012). The Spirit Catches You and You Fall Down. A Hmong Child, Her 

American Doctors, and the Collision of Two Cultures. Farrar, Straus and Giroux.  

• Jaffe, Sarah. (2021). Work Won't Love You Back: How Devotion to Our Jobs Keeps Us 

Exploited, Exhausted, and Alone. Bold Type Books.  

• Koretz, Daniel (2019). The Testing Charade. Pretending to Make Schools Better. University of 

Chicago Press.  

• Love, Bettina L. (2019). We Want To Do More Than Survive. Abolitionist Teaching and the 

Pursuit of Educational Freedom. Beacon Press.  

• Valdes, Guadalupe. (1996). Con Respeto. Bridging the Distance Between Culturally Diverse 

Families and Schools. Teacher’s College Press.  

 

Texts from Which Chapters Will be Drawn (note: I am providing this list for purposes of citations 

when you write papers):  

 

• Au, Wayne. (Ed.). (2014). Rethinking Multicultural Education. Teaching for Racial and 

Cultural Justice. Rethinking Schools.  

 

• Butler-Wall, Annika, Cosier, Kim, Harper, Rachel, Sapp, Jeff, Sokolower, Jodi, Tempel, 

Melissa. (2016). Rethinking Sexism, Gender and Sexuality. Rethinking Schools.  

 

• Blumenfeld, Warren, Catalano, Chase D., et al. (2018). Readings for Diversity and Social 

Justice. Routledge.  

 

• Diangelo, Robin. (2018). White Fragility. Why It’s So Hard for White People to Talk About 

Racism. Boston, MA: Beacon Press.  

 



 11 

• Freire, Paulo (1970/1996). Pedagogy of the Oppressed. Continuum.  

 

• Gorski, Paul C. (2013). Reaching and Teaching Students in Poverty. Strategies for Erasing the 

Opportunity Gap. New York & London: Teachers College Press.  

 

• Kendi, Ibram X. (2019). How To Be An Antiracist. One World Books.  

 

• Kozol, Jonathan. (1991). Savage Inequalities. Children in America’s Schools. Harper 

Perennial.  

 

• Love, Bettina L. (2019). We Want To Do More Than Survive. Abolitionist Teaching and the 

Pursuit of Educational Freedom. Beacon Press.  

 

• Milner, Richard & Lomotey, Kofi. (eds.). (2014). Handbook of Urban Education. Routledge.  

 

• Rethinking Schools (Summer, 2020). Rethinking School Special Edition: Teaching and 

Learning in the Pandemic.  

 

• Schlesinger, Arthur M. Jr. (1991). The Disuniting of America: Reflections on a Multicultural 

Society. Whittle Books.  

 

• Watson, Dyan, Hagopian, Jesse, Au, Wayne. (Eds.) (2018). Teaching for Black Lives. 

Rethinking Schools.  

 

Semester Schedule:  

1st Week – September 2  

Peer Introductions, Instructor and Course Introduction  

What is meant by sociocultural & political contexts of Education?  

 

Reading(s) & Assignments:  

• Syllabus  

• Rethinking Schools Journal Summer, 2020 Special Edition: “Teaching and Learning in the 

Pandemic.”  

• [In class] Short Video: The Danger of a Single Story – Chimamanda Ngozi Adichie 

• Due September 11: A two-page double spaced or one-page single spaced paper (12pt, times 

new roman) addressing the following question: “Who are you? Why are you taking this course 
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and what do you hope to get out of it? What are your most important stories in relation to the 

nature of this course? What do I need to know about you to be a more effective instructor of this 

course?” 

 

2nd Week – September 9   

Encountering & Re-Encountering Ourselves as Cultural Beings  

 Towards the Ethnographic/I 

 

Those who authentically commit themselves to the people must re-examine themselves constantly. 

– Paulo Freire (Pedagogy of the Oppressed, p. 42).  

 

When we teachers look out over our classrooms, what do we see? Half-Civilized barbarians? 

Savages? A collection of deficits, or IQs, or averages? Do we see fellow creatures? We see students 

in our classrooms, of course, but who are they? What hopes do they bring? What is the language of 

their dreams? What experiences have they had, and where do they want to go? What interests or 

concerns them, how have they been hurt, what are they frightened of, what will they fight for, and 

what or whom do they care about? What is their bliss? Their pain?  

– Bill Ayers (To Teach, p. 28).  

 

Ignorance allied with power is the most ferocious enemy justice can have. – James Baldwin 

Reading(s) & Assignments:  

• Tatum, Beverly Daniel. (2013). The Complexity of Identity: Who Am I? [in: Adams, Maurianne 

et al. (2013). Readings for Diversity and Social Justice].  

• Kirk, Gwyn & Okazawa-Rey, Margo. (2013). Identities and Social Locations: Who Am I? Who 

Are My People? [in: Adams, Maurianne et al. (2013). Readings for Diversity and Social 

Justice].  

• Ayers, Bill. (2010). Seeing the Student. [In: To Teach. The Journey of a Teacher].  

 

 Re-work the “Who Are You?” assignment from last week.  

 See the MyCourses Platform for additional assignments.  

       

3rd Week – September 16   

The Struggle for Multicultural Education(s) - The Conventional and the Critical  

Greater Inclusion or the Disuniting of “America” 

 

Reading(s) & Assignments:  

• Harro, Bobbie. (2018). The Cycle of Socialization.  
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• Schlesinger, Arthur. (Keynote transcripts, 2007). The Disuniting of America. A Second Look.  

• Au, Wayne. (2014). Decolonizing the Classroom. Lessons in Multicultural Education [source: 

Rethinking Multicultural Education] 

• Suina, Joe. (2014). And Then I Went To School. [source: Rethinking Multicultural Education] 

• Gay, Geneva. (2014). Culturally Responsive Teaching Principles, Practices and Effects. 

[source: Handbook of Urban Education] 

• [film: Precious Knowledge] 

 

 

 

 

 

4th Week – September 23 

Class, Culture & Economic (in)Justice 

 

 

Reading(s) & Assignments:  

• Kozol, Jonathan. (1991). Life on the Mississippi: East St. Louis, Illinois. [in: Savage 

Inequalities. Children in America’s Schools].  

• Kozol, Jonathan. (1991). The Savage Inequalities of Public Education in New York. [in: Savage 

Inequalities. Children in America’s Schools].  

• Gorsky, Paul C. (2013). Imagining Equitable Classrooms and Schools For Low-Income Youth. 

[In: Reaching and Teaching Students in Poverty. Strategies for Erasing the  

Opportunity Gap].  

• [outside of class/Kanopy] Film: Class Dismissed: How TV Frames the Working Class by Pepi 

Leistyna.  

 

 1st Set of Questions for 5 to 10-page paper distributed – Due November 9  
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5th Week – September 30 

Class, Culture & Economic (in)Justice     

 

Reading(s) & Assignments:  

• Gorsky, Paul C. (2013). Reaching and Teaching Students in Poverty. Strategies for Erasing the  

Opportunity Gap. Chapter 4, 5 & 6.  

 Reading Circle Discussions (You should have read at least a quarter of your choice text) 

 

6th Week – October 7  

Racial (in)justice, Privilege & Anti-Racist Education 
 

“Privilege is not in and of itself bad; what matters is what we do with privilege. I want to live in a world where all women 

have access to education, and all women can earn PhD’s, if they so desire. Privilege does not have to be negative, but we 

have to share our resources and take direction about how to use our privilege in ways that empower those who lack it.” 

 

― bell hooks, Homegrown: Engaged Cultural Criticism 

 

Reading(s) & Assignments:  

• McIntosh, Peggy. (1989). White Privilege: Unpacking the Invisible Backpack. 

http://www.interpretereducation.org/wp-content/uploads/2016/03/white-privilege-by-Peggy-

McIntosh.compressed.pdf 

• Baldwin, James. (1963). A Talk to Teachers.  

• Robin Diangelo. (2018). White Fragility. Why It’s So Hard for White People to Talk About 

Racism. Foreword, Author’s Note, Chapters 1 & 2. Pages ix – 38.  

 

7th Week – October 14 

Racial (in)justice, Privilege & Anti-Racist Education 

 

In a racist society it is not enough to be non-racist. We Must be anti-racist. – Angela Davis 

 

Reading(s) & Assignments:  

• Kendi, Ibram X. (2019). How To Be an Anti-Racist. Chapters 1, 2, & 3.  

 

Reading Circle Discussions (You should have read at least a half of your choice text)  

 

https://www.goodreads.com/author/show/10697.bell_hooks
https://www.goodreads.com/work/quotes/353556
http://www.interpretereducation.org/wp-content/uploads/2016/03/white-privilege-by-Peggy-McIntosh.compressed.pdf
http://www.interpretereducation.org/wp-content/uploads/2016/03/white-privilege-by-Peggy-McIntosh.compressed.pdf
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8th Week – October 21  

An Exploration into Multiple Course Themes 

 

 

 

9th Week – October 28 

Sexism, Patriarchy, & Gender Equity   

 

• [in class] Film: Killing us Softly 4: Advertising’s Image of Women.  

• Lorber, Judith. (2013). Night to His Day: The Social Construction of Gender [in: Adams, 

Maurianne et al. (2013). Readings for Diversity and Social Justice].  

• hooks, bell. (2013). Feminism: A Movement to End Sexist Oppression. [in: Adams, Maurianne 

et al. (2013). Readings for Diversity and Social Justice].  

• Hooks, bell. Understanding Patriarchy.  

• Johnson, Allan G. (2018). Patriarchy, the System. An It, Not a He, a Them, or an Us. [in: 

Adams, Maurianne et al. (2018/4th ed). Readings for Diversity and Social Justice].  

• Smith, Andrea (2005). Sexual Violence as a Tool of Genocide. [In: Conquest. Sexual Violence 

and American Indian Genocide.]  

 1st Choice paper assignment is due | 2nd Choice assignment is distributed – due December 7.  

 

10th Week – November 4 

Sexism, Patriarchy, & Gender Equity   

 

Reading(s) & Assignments:  

• Weitz, Rose. (2009). A History of Women’s Bodies. [In: Ferber et al. (2009). The Matrix Reader. 

Examining the dynamics of oppression and privilege].  

• Perry, Barbara. (2009). Doing Gender and Doing Gender Inappropriately. Violence Against 

Women, Gay Men, and Lesbians.  [In: Ferber et al. (2009). The Matrix Reader. Examining the 

dynamics of oppression and privilege]. 

• Kimmel, Michael S. (2013). Masculinity as Homophobia: Fear, Shame, and Silence in the 

Construction of Gender Identity. [in: Adams, Maurianne et al. (2013). Readings for Diversity 

and Social Justice].  
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11th Week – November 11    

Sexuality, Heterosexism, Heteronormativity   

 

Reading(s) & Assignments:  

• Blumenfeld, Warren. (2013). How Homophobia Hurts Everyone. [in: Adams, Maurianne et al. 

(2013). Readings for Diversity and Social Justice].  

• Miller, Neil. (2013). Stonewall and the Birth of Gay and Lesbian Liberation. [in: Adams, 

Maurianne et al. (2013). Readings for Diversity and Social Justice].  

• Cosier, Kimberly. (2009). Creating Safe Schools for Queer Youth [in: Ayers et al. (2009) 

Handbook of Social Justice in Education].  

 Reading Circle Discussions (You should have read most of your choice text)  

 

12th Week – November 18   

Dis/ability & Power   

 

We need a feminist theory of disability, both because 16 percent of women are disabled, and because 

the oppression of disabled people is closely linked to the cultural oppression of the body. Disability is 

not a biological given; like gender, it is socially constructed from biological reality. Our culture 

idealizes the body and demands that we control it. Thus, although most people will be disabled at 

some point in their lives, the disabled are made “the other,” who symbolize failure of control and the 

threat of pain, limitation, dependency, and death. If disabled people and their knowledge were fully 

integrated into society, everyone’s relation to her/his real body would be liberated. – Susan 

Wendell.1 

 

• Bryan, Willie. The Disability Rights Movement. [in: Adams, Maurianne et al. (2013). Readings 

for Diversity and Social Justice].  

• Fenton, Zanita. (2018). Disability Does Not Discriminate: Toward a Theory Of Multiple 

Identity Through Coalition. [in: Adams, Maurianne et al. (2018). Readings for Diversity and 

Social Justice].  

• Fine, Michelle & Asch, Adrienne. Disability Beyond Stigma: Social Interaction. 

Discrimination and Activism. [in: Adams, Maurianne et al. (2013). Readings for Diversity and 

Social Justice].  

 
1 Wendell, Susan. (1997). Toward a Feminist Theory of Disability. [in: Davis, Lennard J. (Ed.). 

(1997). The Disability Studies Reader.].  
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• Padden, Carol. (2013). The Deaf Community and the Culture of Deaf People. [in: Adams, 

Maurianne et al. (2013). Readings for Diversity and Social Justice].  

• Association on Higher Education and Disability. (2013) Understanding Disability Issues. [in: 

Adams, Maurianne et al. (2013). Readings for Diversity and Social Justice]. 

• How Do We Begin A Conversation on Disability in Urban Education. [Chapter 8: in 19 Urban 

Questions].  

 

11th Week – December 2    

Gallery Walk – Final Presentations  
 

Reading(s) & Assignments:  

• Complete Choice Text 

 

 

 

 

 

 

 

 

 

 

 

 

 


