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EDU 611 Developmental Reading 

 

 
Instructor: Professor Melissa M. Andresen 

Phone: 508-269-6858 

Email: mandresen@umassd.edu 

Class schedule: Mondays 4:00 – 8:00 Synchronous Learning 

 

Class Location: Virtual Via Zoom 

Office Hours: Virtual Via Zoom 

 

Syllabus is subject to change. A new text has been selected for this course. An updated Syllabus will be 

provided during our first class. 

Course Description: 

This course develops student pedagogy, regarding teaching reading, by creating an 

understanding of the theories and concepts involved in the process of reading, including 

phonemic awareness, phonics, fluency, vocabulary, and comprehension. The course includes a 

study of the cultural, social and psycho-linguistic principles, strategies and practices underlying 

reading and learning to read. The course covers both the theory and practice of teaching basic 

reading skills such as word identification and comprehension, reading in the content area, and 

writing skills. Participants will evaluate the different types of reading instruction designed to 

meet the needs of a diverse student population. This course is designed to prepare teachers and 

prospective teachers in the application of a balanced, integrated, and interactive perspective to 

teaching reading/language arts in grades K through 8. The focus of the course is on the 

foundational skills and strategies needed in the developmental phase of "learning to read," which 

is essential to the next phase of "reading and learning for life." 

This course utilizes Teaching Reading and Writing: The Developmental Approach to guide our 

learning while we construct the knowledge, basic competencies, and dispositions needed to fully 

develop the reading and writing abilities of students in grades Pre-k to 8. 

Required Text: 

Templeton, S., &amp; Gehsmann, K. M. (2021). Teaching reading and writing: The 

developmental approach. Pearson. 

mailto:mandresen@umassd.edu
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Learning Outcomes: 

These outcomes identify the competencies participants are expected to develop as prerequisites for 

successful completion of the course. 

Chapter 1 

• Describe what being "literate" involves, and why it may be more complex for today's students than 

when their grandparents learned to read and write. 

• Explain hoe literacy essentials support the developments of reading and writing as reciprocal 

processes. 

• Identify the five stages of literacy development and summarize the major characteristics of each. 

• Explain the importance of teachers' awareness of the sociocultural and language contexts of literacy 

learning 

• Describe the importance of different levels of support in teaching literacy. 

Chapter 2 

• Describe the ways in which the developments of oral language and the developments of thought are 

related. 

• Explain why orthographic knowledge is a critical foundation for reading and writing. 

• Describe the characteristics that affect the complexity of literature and informational texts. 

• Explain how your understanding of literacy developments will affect what you teach. 

Chapter 3 

• Identify the characteristics and practices of highly effective teachers. 

• Identify ways in which your classroom environment will support the development of readers and 

writers. 

• Describe the purpose and structure of each component of the reading block: shared reading, 

interactive read-aloud, minilessons, small-group teacher-directed reading instruction, strategy 

lessons, and independent reading. 

• Explain how the writing block mirrors and compliments the reading block. 

• Compare traditional phonics, spelling, and vocabulary instruction with word study and explain how 

they are alike and different. 

• Discuss the value of core reading programs and the practices you need to be mindful of when 

implementing them. 

Chapter 4 

• Compare and contrast different types of assessment and their purposes. 

• Describe the attributes of a "good" assessment. 

• Explain how using screening, diagnostic, progress monitoring, interim/benchmark, and outcomes 

assessment work together with the literacy essentials to provide a comprehensive approach to 

assessment. 

• Identify the various assessment tools typically used to assess emergent and beginning readers. 

• Describe how and why to use ongoing formative assessment tools in your classroom. 
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Chapter 5 

• Describe your own language and cultural background and how it might impact your teaching of literacy. 

• Discuss the characteristics of English learners with which you should be familiar with as a classroom 
teacher. 

• Explain how knowing something about the spoken and written languages of your English learners can 

assist you in providing them the most appropriate literacy instruction. 

• Compare and contrast literacy instruction for English learners with instruction of native speaking 

students and describe how and why your instruction will vary. 

Chapter 6 

• Identify the characteristics of the emergent stage of development. 

• Describe how teachers can promote oral language and vocabulary developments with emergent learners. 

• Name the different kinds of texts you will read to emergent learners and why each is important. 

• Describe strategies to improve students' listening comprehension and vocabulary knowledge. 

• Explain how to teach children the forms and function of written text. 

Chapter 7 

• Identify the characteristics of being readers, writers, and letter name-alphabetic spellers. 

• Explain how phonological awareness and alphabet knowledge contribute to early reading developments. 

• Explain why word knowledge is sometimes referred to as the "linchpin" of literacy development. 

• Describe the relationship between phonics, spelling, handwriting, and vocabulary development and 

identify how these elements contribute to students" overall literacy development. 

Chapter 8 

• Identify the characteristics of transitional readers and writers. 

• Describe ways to develop children's spelling and vocabulary knowledge at the transitional stage. 

• Explain how you can support transitional readers' and writers' critical engagements with complex 

narrative and informational texts. 

• Describe the materials you will use to teach transitional readers how to read. 

Chapter 9 

• Identify the characteristics of intermediate readers and writers. 

• Describe effective strategies used to develop comprehension of informational text, fictional text, and 

poetry for readers at the intermediate level. 

• Compare the purposes for and features of writing that are developed at the intermediate stage with the 

transitional stage. 

• Explain the roles of morphology and word-specific learning in the development of vocabulary at the 

intermediate level. 



 

 
 

 

 

 
Chapter 10 
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• Describe the characteristics of proficient readers and writers. 
• Discuss how and why reading informational and narrative texts becomes more "complex" at the 

proficient level, as does the teacher's role in guiding this reading. 
• Explain why teachers should address the writing of narratives and argumentative writing for 

proficient-level students, as well as for all students in the middle grades. 
• Compare how "advanced" morphology differs from the "basic" morphology that is explored at earlier 

developmental levels, and why this knowledge supports developments in vocabulary and spelling. 
Chapter 11 
• Discuss how RTI and MTSS have changed the field of education. 
• Explain how the profiles of readers who experience difficulty learning to read can help teachers plan  

more effective instruction and intervention. 
• Compare and contrast the concepts of accommodation versus differentiation. 
• Identify some of the research-based practices that support all students' literacy development, including 

those experiencing difficulties learning to read. 

 
Course Notes: This course provides additional resources, course materials, lectures, videos, and 
assignments on the learning management system (LMS), MyCourses. All materials are organized by session 
on the LMS and must be accessed and reviewed in the order they are listed. Technical problems that may 
arise when trying to access any materials on the LMS should be directed to Student Support. A page on your  
LMS has been labeled Tech and Support Services and will provide you with the links necessary to access 
technical support. 

Class Time: Total number of contact hours a week will be 4 hours of synchronous learning and 4 hours of 
asynchronous learning. During class time, candidates will experience a variety of activities, including 
opportunities to talk with their instructor about key topics and issues. Candidates are encouraged to ask 
questions and actively participate in both planned and impromptu class discussions if the discussion 
forwards the purpose of the class. Participation in class time must include original thought supported by 
references to common readings and widely held understandings. 
Participation in class discussion is required. Candidates are responsible for logging in promptly and 
making sure their camera is always on. To receive full credit each week, candidates must also be fully 
engaged in all activities. 

Preparation for class meetings: Assigned readings about theory and practice related to language 
acquisition, cultural diversity, and literacy learning form the core of each week’s class session. All readings  
should be completed before each class session as a basis for an informed analysis of the issues of this course 
and contribute to our engagement in purposeful academic discussion and reflection. Advanced preparation 
for course meetings is particularly important. 
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Tentative Course Schedule 
 

Session Number Topic Course Readings Due 
by Session Date 

Assignment Due 

 • Syllabus Review 

• Explanation of 

expectations 

Pre-Reading Activities for CH 1 

• Definition, Vocabulary, 

Sort 

No Readings Due Today  

 Post Reading CH 1 

• Discussion Questions CH 
1 

• Revise Literate 
Individual Definition 

• Passage Activity 
Pre-Reading CH 2 

• Quick Write, Vocabulary 

Chapter 1: The 
Foundations of Literacy 
Instruction 

 

 Post Reading CH 2 

• Discussion Questions CH 
2 

• Video 

• Passage Analysis 
Pre-Reading CH 3 

• Quick Write 

Chapter 2: :Language, 
Thought, and Literacy 
Development 

 

 Post Reading CH 3 

• Discussion Questions 
• Classroom Environment 

• Minilesson Critique 
Pre-Reading CH 4 

• Quick Write 

• Vocabulary 

Chapter 3: Effective Literacy 
Instruction: Principles and 
Practices 

 

 Post Reading CH 4 

• Discussion Questions 

• Formative Assessment 
Matching 

• Conferring Notes 
Pre-Reading CH 5 

• Quick Write 

Chapter 4: Student-
Centered Assessment Than 
Informs Instruction 
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 Post Reading CH 5 

• Discussion Questions 

• English Learner 
experience 

Pre-reading CH 6 

• Quick Write 

• Note Taking Chart 

Chapter 5: Language and 
Literacy Instruction for 
Language Learners 

 

 Post Reading CH 6 

• Discussion Questions 

• Emergent Literacy – 
Read Aloud 

• Narrative Text: Three 
Vocabulary Words 

Pre-Reading CH 7 
• Quick Write 

• Note Taking Chart 
 

Chapter 6: Emergent 
Readers and Writers 
 
Leaders 

 

 Post Reading CH 7 

• Discussion Questions 

• Word Sort 

• Guided Reading 
Pre-Reading CH 8 

• Quick Write 

• Vocabulary 

Chapter 7: Beginning 
Readers and Writers 
 
Leaders 

 

 Post Reading CH 8 
• Discussion Questions 

• Shades of Meaning  

• Spelling Stages 

• Inference Lesson 
Pre-reading CH 9 

• Quick Write 

Chapter 8: Transitional 
Readers and Writers 
 
Leaders 

 

 Post Reading CH 9 

• Discussion Questions 

• Informational Signal 
Words 

• Questioning 

• Read with a Pencil 
Pre-Reading CH 10 

• Quick Write 
 

Chapter 9: Intermediate 
Readers and Writers 
 
Leaders 

 

 Post Reading CH 10 

• Discussion Questions 

• Deep Reading 
• Prefix Exploration 

Pre-Reading CH 11 

• Quick Write 

Chapter 10: Proficient 
Readers and Writers 
 
Leaders 
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 Post Reading CH 11 

• Discussion Questions 

• Concept Map 

• New Student 

• Word Sort 

Chapter 11: Instruction and 
Intervention for Readers 
Who Struggle 

 

 Final Exam   

 

 

 

Guidelines & Policies 

Assignment Format: All written assignments should be completed using a file format that can 

be recognized by Microsoft Word. Your responses should be typed, double spaced, using a 12- 

point font and 1-inch margins unless otherwise instructed. All written assignments should be 

submitted electronically. MyCourses and Pearson Online will be the platforms used during this 

course. MyCourses can be accessed from the UMD portal and the Pearson resources will be 

linked to our course. If a student cannot access MyCourses, it is the student’s responsibility 

to solve whatever issue is preventing access. Homework will be submitted via MyCourses 

unless otherwise noted. Course materials such as texts in PDF, guidelines, rubrics are also 

available on the course site. 

-The Provost has provided Omnibus Language for Syllabi. The decision to move the content from a 

file to a webpage was based on a recommendation by the Faculty Senate. The new URL of the 

page is https://www.umassd.edu/provost/resourcesforfaculty/syllabus-language/ 

This page contains important campus-wide language and information for UMass 

Dartmouth students. 

Late work: Work is due by the beginning of the class period on the date for which it is assigned. If 

your work will be late for any reason, please consult with the course instructor in advance to 

negotiate a timeline and any grade adjustment that will be necessary due to the lateness. 

Incompletes: See link above from the Provost. 

Absences: Because we all benefit from your participation in class, each time that you are absent, the 

class dynamic is affected. Class attendance will be taken. You are allowed ONE ABSENCE. 

Additional absences will negatively affect your final grade. Whether the absences are “excused” 

or not is irrelevant, your grade will still be affected. Please plan accordingly. 

Syllabus Changes: This syllabus is a guide, and every attempt is made to provide an accurate 

overview of the course. However, circumstances and events may make it necessary for the 

instructor to modify the syllabus during the semester. Such changes may be made to adjust the 

course for progress, needs, and experiences of the students. Changes to the syllabus will be made 

with advance notice. 

https://www.umassd.edu/provost/resourcesforfaculty/syllabus-language/


Department of STEM Education & Teacher Development 

 

Communication: Consistent with UMass Dartmouth policies, you are responsible for all emails sent 

to your UMass Dartmouth email account. That address will be the primary means for 

communication throughout the course. In addition, certain course materials and instructions will 

be made available in my courses. 

Electronic Devices: Please silence your electronic devices during our class meetings. If you must 

answer your phone, please step out into the hallway so you do not disturb others in the class. If 

you are using your laptop, you should not be randomly surfing or checking email (unless it is a 

break time). 

Academic dishonesty 

Academic dishonesty is defined as attempting to obtain academic credit for work that is not one’s 

own. Examples include: 

copying another student’s answers on an examination. 

obtaining, or attempting to obtain, the answers to an examination in advance. 

submitting a paper that was written by someone else. 

submitting a paper that includes phrases, sentences and paragraphs that were copied verbatim, or 

almost verbatim, from a work written by someone else, without making this clear without 

indicating that these words were someone else’s using quotation marks or other appropriate 

citation conventions. 

collaborating on a homework assignment when this has been expressly forbidden by the 

professor. 

using unauthorized materials in completing assignments or examinations. 

submitting the same paper for more than one class without the express permission of the 

instructors involved. 

This list of examples should not be considered exhaustive. 

( HYPERLINK "http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm" 

http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm) 

Any assignment submitted that is not one’s own work will receive a grade of zero (0). 

 

 
Students with disabilities 

In accordance with University policy, if you have a documented disability and require 

accommodations to obtain equal access in this course, please meet with the instructor at the 

beginning of the semester and provide the appropriate paperwork from the Center for Access and 

Sucess. The necessary paperwork is obtained when you bring proper documentation to the 

Center, which is located in Pine Dale Hall, room 7136; phone: 508-999-8711. More information 

is available at HYPERLINK "http://www.umassd.edu/dss/" http://www.umassd.edu/dss/. 

Academic Support: See link from Provost above. 

http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm
http://www.umassd.edu/studenthandbook/academicregs/ethicalstandards.cfm
http://www.umassd.edu/dss/
http://www.umassd.edu/dss/
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- Trigger Warnings: 
 

What follows is a statement about Trigger Warnings that was discussed and voted on by the 

Faculty Senate at UMass Dartmouth in Spring 2015: 
 

o The purpose of a university is to disseminate information, as well as to explore a 

universe of ideas, to encourage diverse perspectives and robust expression, and to 

foster the development of critical and analytical thinking skills. In many classes, 

including this one, students and faculty examine and analyze challenging and 

controversial topics. 

o UMass Dartmouth, following national guidance from the Office of Civil Rights, 

requires that faculty follow UMass Dartmouth policy as a “mandated reporter” of 

any disclosure of sexual harassment, abuse, and/or violence shared with the 

faculty member in person and/or via email. These disclosures include but are not 

limited to reports of sexual assault, relational abuse, relational/domestic violence, 

and stalking. While faculty are often able to help students locate appropriate 

channels of assistance on campus, disclosure by the student to the faculty member 

requires that the faculty member inform the University’s Title IX Coordinator in 

the Office of Diversity, Equity and Inclusion at 508-999-8008 to help ensure that 

the student’s safety and welfare is being addressed, even if the student requests 

that the disclosure not be shared. 

o If a topic covered in this class triggers post-traumatic stress or other emotional 

distress, please discuss the matter with the professor or seek out confidential 

resources available from the Counseling Center, 

http://www.umassd.edu/counseling/, 508-999-8648 or - 8650, or the Victim 

Advocate in the Center for Women, Gender and Sexuality, 

http://www.umassd.edu/sexualviolence/, 508-910-4584. In an emergency contact 

the Department of Public Safety at 508-999-9191 24 hrs./day. 

o For confidential counseling support and assistance, please go to 

http://www.umassd.edu/sexualviolence/ 
 

 

Mission statement: 

The Department of STEM Education and Teacher Development is committed to the preparation 

of educators who have a sensitivity toward multicultural issues, an awareness of the particular 

concerns of urban education, knowledge of the unique needs and styles of individual learners, 

and a conscious knowledge of the role of schools in promoting social justice in the 21st Century. 

http://www.umassd.edu/counseling/
http://www.umassd.edu/sexualviolence/
http://www.umassd.edu/sexualviolence/
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Our mission is to deliver clearly defined teacher preparation programs at the post baccalaureate 

and graduate levels. In addition to a rigorous preparation in subject-matter fields, teacher 

candidates develop their ability to apply pedagogical theory to practice and reflect on the 

complexities inherent in their craft. 
 

The Conceptual Framework of the Department of STEM Education & Teacher Development: 

 

The conceptual framework of the Department is based on developing Reflective Practitioners, 

through the development of: 

 

 

• Integrating & Applying Knowledge 

• Bridging Theory to Practice 

• Responding to Diversity 

• Democratizing Access for All 

• Practicing as a Professional 

We view teaching as a profession and see teachers as scholars and lifelong learners. 

Massachusetts Professional Standards for Teachers 

1) Application. The Professional Standards for Teachers define the pedagogical and other 

professional knowledge and skills required of all teachers. These standards and indicators 

referred to in 603 CMR 7.08 (2) and (3) are used by sponsoring organizations in designing their 

teacher preparation programs and in preparing their candidates. The standards and indicators are 

also used by the Department in reviewing programs seeking state approval, and as the basis of 

performance assessments of candidates. Candidates shall demonstrate that they meet the 

Professional Standards and indicators referred to in 603 CMR 7.08 (2) and (3) by passing a 

Performance Assessment for Initial License using Department guidelines. 

Professional Standards for Teachers. 
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(a) Curriculum, Planning, and Assessment: Promotes the learning and growth of all students 

by providing high quality and coherent instruction, designing and administering authentic and 

meaningful student assessments, analyzing student performance and growth data, using this data 

to improve instruction, providing students with constructive feedback on an on-going basis, and 

continuously refining learning objectives. 

 
(b) Teaching All Students: Promotes the learning and growth of all students through 

instructional practices that establish high expectations, create a safe and effective classroom 

environment, and demonstrate cultural proficiency. 

 
(c) Family and Community Engagement: Promotes the learning and growth of all students 

through effective partnerships with families, caregivers, community members, and organizations. 

 
(d) Professional Culture: Promotes the learning and growth of all students through ethical, 

culturally proficient, skilled, and collaborative practice. 

 
(3) Indicators. The Department shall publish guidelines with detailed indicators for each 

standard set forth in 603 CMR 7.08(2). The guidelines shall include at least the following 

indicators: 

(a) Uses instructional planning, materials, and student engagement approaches that support 

students of diverse cultural and linguistic backgrounds, strengths, and challenges. 
 

(b) Uses effective strategies and techniques for making content accessible to English language 

learners. 

 

(c) Demonstrates knowledge of the difference between social and academic language and the 

importance of this difference in planning, differentiating and delivering effective instruction for 

English language learners at various levels of English language proficiency and literacy. 

 

(d) Creates and maintains a safe and collaborative learning environment that values diversity and 

motivates students to meet high standards of conduct, effort and performance. 

 

(e) Collaborates with families, recognizing the significance of native language and culture to 

create and implement strategies for supporting student learning and development both at home 

and at school. 
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Grading scale: 
 

A+ 97.5-100 B+ 87.5-89.9 C+ 77.5-79.9 D+ 67.5-69.9 F 0-59.9 

A 92.5-97.4 B 82.5-87.4 C 72.5-77.4 D 62.5-67.4  

A- 90.0-92.4 B- 80.0-82.4 C- 70.0-72.4 D- 60.0-62.4  
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