
 
                                                       

 

 POL 530: Policy Analysis  

 

See Specific Course Syllabus When Available on Course Site 

 

     
 

 

Course Description:  

This course provides opportunities to examine the main frameworks, theories, and models of the policy 

process. Focus areas include the assessment and evaluation of public policy and policy outcomes. 

Seminal empirical works provide the context for understanding the major academic literature in policy 

analysis, aiding students in developing their own policy analysis skills. The course explores issues and 

dynamics often overlooked in traditional analysis.  

 

Objectives/Outcomes of the Course: 

 

• Through course readings and exercises such as course postings, the manipulation of graphic 

organizers, short-written reflections, short-cooperative group assignments, role-playing, 

debating, and articulating one’s own standards, students will: 

 

o identify quantitative and qualitative methods of gathering information for 

policymaking and appraise the strengths and weaknesses of methods given the 

problem subjected to analysis.  

o identify assumptions about human behavior that underlie mainstream policy analysis.  

o evaluate what constitutes policy success by exploring key questions such as: who 

defines success, who benefits, who is harmed, who is most directly affected, are there 

other perspectives and alternatives, and under what conditions and scenarios might 

“success” constitute a problem.  

 

• Students will produce a final policy analysis memo that identifies the root causes of the policy 

problem and its most important consequences; uses both evidence and logic to demonstrate 

why the policy needs to be addressed (being certain to explore multiple sides); provide four to 

five credible policy alternatives that merit the client’s consideration; explain the rationale 
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behind each and briefly describe how it would work; describe the evaluation criteria that 

should drive the decision about which alternative to select; project the performance of 

alternatives; assess the tradeoffs among alternatives, and recommend an alternative. The 

exercise involves initial dialogue with a public sector, non-profit or non-governmental 

organization as well as a final presentation of some sort to that organization. [NAASPA 

Standard 5:1 – To participate and contribute to the policy process; to analyze, 

synthesize, think critically, solve problems, and make decisions; to articulate and apply 

a public service perspective; to communicate and interact productively with a 

diverse and changing workforce and citizenry]. A rubric will be provided.  

 

• Students will demonstrate the ability to evaluate and apply key theories through problem sets, 

short written reflections, oral presentations, online experiential activities, in-class collaborative 

projects that are non-synchronous, and manipulate graphic organizers. [NAASPA Standard 5:1 

– To participate and contribute to the policy process; to analyze, synthesize, think critically, 

solve problems, and make decisions].  

 

• Students will develop sensitivity to multiple ways of representing policy analysis knowledge 

through the reading of a text beyond the required text for the course and an online oral 

presentation to the class on the text. The project may be pursued individually or in 

collaboration with a peer(s). Student(s) are expected to engage the audience during the 

presentation, allow space Q and A.  [NAASPA Standard 5:1 - to communicate and 

interact productively with a diverse and changing workforce and citizenry]. 

 
• Students will explore dynamics often overlooked in the policy analytical process to 

reflect and carry out more complete policy analysis. These dynamics include structural 

racism, class oppression and patriarchy often embedded in public policies. Questions 

such as: who determines what the problem is; how the problem is identified; how it is 

measured; and what should be done about it are highlighted in the course. Through 

discussion forums and course exercises students will examine traditional notions of 

power, politics and governance; examine policy as discourse and political spectacle; 

examine policy design at the grassroots level and participatory approaches to design; 

learn to center the perspectives of the marginalized and oppressed; interrogate the 

distribution of power and resources; and explore how those in power might be held 
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accountable for policy outcomes. [NAASPA Standard 5:1 - to communicate and 

interact productively with a diverse and changing workforce and citizenry]. 

 

Equity and accessibility:  

I wish to fully include students of all backgrounds in this course. Please let me know if you need any 

special accommodations to enable you to participate fully. I will try to maintain the confidentiality of 

the information shared. Students with special needs are encouraged to contact the Center for Access 

and Success for information concerning campus disability-related policies and services.  

 

Contact Information:     Hours of Operation: 

 

Center for Access & Success     Monday - Friday: 8:30am-5:00pm 

Office Phone: 508.999.8711     Hours are subject to change. 

Location: Pine Dale Hall, Room 7136 

E-mail: access_success@umassd.edu 
 

Preferred Name & Preferred Gender Pronouns: 

Class rosters are provided to the instructor with the student’s legal name. I will gladly honor your 

request to address you by an alternate name or gender pronoun. Please advise me and peers of this 

preference early in the semester so that I may make appropriate changes to my records and so that peers 

may address you appropriately.  

 

Plagiarism:  

Please refer to the student handbook for the university guidelines on plagiarism, but understand that a 

referral to the judicial review board or failure in the assignment or class as a whole is entirely within 

reason.  Plagiarism includes taking ideas from others, without appropriate citations.  If you are not 

familiar with APA citations, please consider undertaking relevant research and visiting the writing 

center. The Writing and Reading Center routinely conducts workshops on the APA format.  

 

The Writing and Reading Center: 

I encourage that students seek feedback on papers from the writing center on campus. The Writing and 

Reading Center is located on the second floor of LARTS, Room 220. 

While classes are in session, tutors are available Mondays through Thursdays, 8 a.m. - 7 p.m. and 

Fridays, 8 a.m. - 4 p.m.  Face-to-face and online tutoring services are available.  
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To make an appointment, please stop by LARTS 220 or call 508-999-8710.  The website address to 

the center is: http://www.umassd.edu/wrc.  

 

Incompletes:  

No student will be allowed an incomplete unless she/he has completed at least 75% of the course work.  

Any student obtaining an incomplete will have two semesters to make up the work, after which the 

grade turns into an “F”.  No incompletes will be given for any reason, unless it is discussed with the 

instructor beforehand. 

 

Course Format/Attendance:  

The course is delivered fully online. The course will be delivered both in lecture and seminar format. 

It will involve primarily a combination of small-group and whole-class discussion, with both student 

and instructor responsibilities for discussion leadership. The structure of the class is dependent on 

active engagement. Students are expected to read all assignments and student posts/reflections.  

 

Generally, you can expect the following: A question or set of questions will be introduced on Sunday 

of each week. Students will respond to each question in at least a full thoughtful paragraph by Friday 

11:59 p.m. Students then have until Sunday 11:59 p.m. to interact with the comments of at least two 

other colleagues. Sometimes, I will direct to you to different discussion forums in each lesson so that 

the dialogue is more focused (for example: one forum will cover one reading and another a second 

article). It is always best that you post early and often. Please refrain from posting responses that are 

left at the level of simple statement or that simply state agreement with a colleague without further 

contributing to the dialogue. The point is to support your statement and agreement with another student 

by stating reasons and offering your own interpretation of the subject matter. I also strongly encourage 

students to utilize parts of the reading and/or direct everyone to parts of the reading. Students should 

make it a point to write in a word processing software (Like Microsoft Word)) and then post. This way, 

your work will be saved in case of platform malfunction. 

 

Please keep in mind that this form of linear engagement is not always wise pedagogically.  It serves as 

a basic layout of what you may expect. I value spontaneity and welcome creativity! If you are ever 

unclear about directions in a given week, please contact me immediately for clarification. Chances are 

good that others may have similar questions.  

 

http://www.umassd.edu/wrc
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The pedagogical value of the course is greater when students are exposed to content one week at a 

time. You are, of course, able to read beyond the respective week should you desire to read ahead. 

Please keep in mind, however, that readings may be subject to change depending on the unfolding 

discussions in class. It’s always best to inquire before reading in advance.  

 

Working Assumptions of the Course:  

 

1. Depth is favored over breadth: This is not a survey course. There is no attempt to “cover” all 

of the material. We will deliberately revisit a number of topics and ideas but probably not be 

able to cover everything in the readings. You will be encouraged to read much more than we 

can discuss in class.  

 

2. Ideas, not individuals are open to challenge: The nature of the course should produce a diversity 

of ideas. To ensure that multiple voices are heard the course must foster a high degree of 

psycho-social safety (not to be confused with comfort). As graduate students, you should feel 

comfortable challenging the ideas and thinking of others. However, that challenge cannot be in 

the form of personal attacks or disparagement. We will not always agree with one another; but 

we must always be respectful of one another. Please see the statement below governing all 

courses at the University. The statement was reviewed and approved by the University’s 

Faculty Senate in 2015.  

 
“The purpose of a university is to disseminate information, as well as to explore a universe of ideas, to 

encourage diverse perspectives and robust expression, and to foster the development of critical and analytical 

thinking skills. In many classes, including this one, students and faculty examine and analyze challenging and 

controversial topics. If a topic covered in this class triggers post-traumatic stress or other emotional distress, 

please discuss the matter with the professor or seek out confidential resources available from the Counseling 

Center, http://www.umassd.edu/counselling/, 508-999-8648 or - 8650, or the Victim Advocate in the Center for 

Women, Gender and Sexuality, http://www.umassd.edu/sexualviolence/, 508-910-4584. In an emergency contact 

the Department of Public Safety at 508-999-9191 24 hrs./day.”   

 

UMass Dartmouth, following national guidance from the Office of Civil Rights, requires that faculty follow 

UMass Dartmouth policy as a “mandated reporter” of any disclosure of sexual harassment, abuse, and/or 

violence shared with the faculty member in person and/or via email. These disclosures include but are not 

limited to reports of sexual assault, relational abuse, relational/domestic violence, and stalking. While faculty are 

often able to help students locate appropriate channels of assistance on campus, disclosure by the student to the 

faculty member requires that the faculty member inform the University’s Title IX Coordinator in the Office of 

Diversity, Equity and Inclusion at 508-999-8008 to help ensure that the student’s safety and welfare is being 

addressed, even if the student requests that the disclosure not be shared.  

For confidential counseling support and assistance, please go to  
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http://www.umassd.edu/sexualviolence/  

3. Questions represent opportunities to learn. Students often self-sensor.  Questions can be a good 

indicator of your engagement with the subject matter. Your questions may lead to clearer 

understandings for us all.  

 

4. The weekly themes and topics are not reserved to only the week in which they appear in the 

syllabus. All of the themes and topics in the course should be understood as ongoing 

conversations throughout the semester. Please expect to revisit discussions.  

 

5. We will engage texts that older, but considered seminal to the themes of the course, as well as 

texts that are recent. Seminal texts should be read through a consideration of their significance 

to current issues in education policy.  

 

6. Online environments require that students be more self-directed and that they manage their time 

efficiently. Students assume responsibility for their own learning and success: You get out of 

this experience what you put into it. Thus, students need to make their needs known.  

 

7. The conversations engaged in the course often invites a lack of closure. I am not concerned 

about always ending discussions on “a positive note,” nor do I seek finality in the dialogue or 

debate. I view classroom interactions as a process of exploration. Consider everything that 

unfolds in the course as an opportunity to extend your learning experiences beyond “the end of 

the conversation” in each discussion board or week.  

 

8. I view the classroom as a space to build community and a space for joy. Some exercises and 

breaks may seem/feel as less content driven. Know that I tend to integrate these purposefully. 

I make every attempt to offer diverse choices in assignments. If you notice an opportunity to 

pursue an assignment of your choosing that is more meaningful to you and simultaneously 

meets the requirements of the week and/or course, please communicate it to me. Chances are 

good that the direction will be approved. I welcome suggestions regarding course structure and 

pedagogical approaches throughout the course. An anonymous suggestions link will be 

provided throughout the duration of the course should you prefer to use it.  
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Assignments:  

• Statement on Integrity and Analysis in the Public Interest – Students will compose a 1,000 

word statement that centers on deep reflection on their own ethical/moral values and 

ideological commitments as analysts or potential analysts. The statement will also integrate a 

statement articulating what it means to advance public policy and analysis in the public 

interest. The statement is due on Sunday, February 27 [NAASPA Standard 5:1 – To 

participate and contribute to the policy process; to analyze, synthesize, think critically, 

solve problems, and make decisions; to articulate and apply a public service perspective; 

to communicate and interact productively with a 

diverse and changing workforce and citizenry]. 

 

• Policy Memo – Students will produce a policy memo that identifies the root causes of the policy 

problem and its most important consequences; uses both evidence and logic to demonstrate why 

the policy needs to be addressed (being certain to explore multiple sides); provide four to five 

credible policy alternatives that merit your client’s consideration; explain the rationale behind 

each and briefly describe how it would work; describe the evaluation criteria that should drive 

the decision about which alternative to select; project the performance of alternatives; assess the 

tradeoffs among alternatives, and recommend an alternative. See Appendix C for guidelines. 

The policy memo will be subject to a peer review process. [NAASPA Standard 5:1 – To 

participate and contribute to the policy process; to analyze, synthesize, think critically, 

solve problems, and make decisions; to articulate and apply a public service perspective; 

to communicate and interact productively with a diverse and changing workforce and citizenry]. 

The first draft is due April 10, and the final draft is due April 27.  

 

• Class Participation – Students are expected to contribute to class discussions each week by 

sharing their thoughts on the readings; knowledge of local contexts; personal experiences as 

they relate to class topics; as well as any resources or media they feel is pertinent. Students are 

also expected to interact with peers weekly. A series of in class exercises (or take-home 

exercises in preparation for the following class) will be distributed and sometimes collected. 

The exercises are designed to align with the outcomes of the course and to assess engagement 

with course readings. [NAASPA Standard 5:1 – To participate and contribute to the policy 

process; to analyze, synthesize, think critically, solve problems, and make decisions]. 
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• Occasional Informal Assessments in the Course - Occasionally, I will include quizzes to assess 

how students are processing readings. These quizzes WILL NOT be graded. The purpose for 

the quizzes is simply to provide the instructor with additional information so as to guide future 

instruction.  

 

 

Grading Rubric:  

 

A: 100 – 90 B: 89 – 80 C: 79 – 70 D: 69 – 60 F: 59 – 0 

Grading for the course will be determined along the following breakdown: 

 

Assignment 1:  Statement on Integrity and Analysis in the Public Interest 20%  

Assignment 2:  Policy Memo       40% 

Assignment 3:  Class Participation (short in class assignments & posts)  40% 

 

Grading Format for Assignments (other than weekly online discussions)  

A 93-100 Excellent and exceptional work for a graduate student. Work at this level is unusually thorough, 

methodologically 

sophisticated, and well written. Work is of good professional quality, shows an incisive 

understanding of the major policy issues and demonstrates a clear recognition and mastery of the 

appropriate analytical approaches to address the problems and questions. 

 

A- 90-92 Strong work for a graduate student. Work at this level shows signs of creativity and is thorough and 

well‐reasoned. It 

indicates a strong understanding of appropriate methodological or analytical approaches and 

demonstrates a clear 

recognition and good understanding of the salient policy issues and problems. 

 

B+ 87-89 Competent and sound graduate student work. Work is well reasoned and thorough and 

methodologically and analytically sound, but is not especially creative or insightful, nor 

technologically or analytically sophisticated. It shows adequate understanding of the policy issues 

and problems, although that understanding may be somewhat incomplete. This grade indicates 

neither unusual strengths nor exceptional weaknesses. 

 

B 83-86 Adequate graduate student work. Basically competent performance, although the work shows some 

weaknesses. Work is moderately thorough and well‐reasoned, but there is some indication that the 

understanding of important policy  

issues is less than complete. It may also be inadequate in other ways, such as quality of reasoning, 

writing, or incomplete analysis. Methodological or analytical approaches are generally adequate but 

have one or more weaknesses or limitations. 

 

B- 80-82 Borderline graduate student work. This work barely meets the minimal expectations for a graduate 

student in the course. The understanding of basic policy issues is incomplete and the methodological 

or analytical work performed is minimally adequate. The writing and reasoning barely qualify for 

professional quality work. Overall 

performance, if consistent in graduate courses, would barely suffice to sustain graduate status in 

good standing and does 

not reflect long‐term professional quality work. 
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C 73-79 Deficient graduate work. This work does not meet the minimal expectations for a graduate student in 

the course. Work is inadequately developed and flawed by numerous errors and misunderstandings 

of important issues. Methodological work or analysis is weak and fails to demonstrate knowledge or 

basic skills competence expected of graduate student work. May also reflect unprofessional level of 

writing, organization, or reasoning skills.  

 

 

Weekly Online Discussion Rubric & Grading  

Your performance on ten (10) discussion boards will be assessed throughout the course of the semester. 

The discussion rubric is below.  

 
Criteria Marginal Novice Competent Proficient 

Posting Content  0 Points 

No posting 

 

20 Points 

The novice posting 

meets the basic 

requirements for the 

discussion activity. 

Overall, though, the 

emerging level 

posting lacks 

development, 

engagement, 

demonstration of 

critical thinking, and 

effective use of the 

readings. Meets the 

requirements for the 

assignment but does 

not go beyond those 

requirements. 

 

40 Points 

A competent posting 

provides a less 

developed response 

than the 

accomplished 

posting. Often, this 

posting does not 

develop its ideas in 

as much detail or 

fails to use the 

readings effectively 

to support the points 

under discussion. 

The posting meets 

the requirements, but 

often lacks full 

engagement with the 

activity and does not 

demonstrate complex 

thinking. 

 

50 Points 

An accomplished 

posting provides a 

thoughtfully 

developed response 

that appropriately 

addresses the 

assigned questions. 

The response also 

makes effective use 

of the readings for 

evidence and support 

of points. In addition, 

the response shows 

originality, 

engagement with the 

ideas in the readings, 

and explains points 

fully for readers. 

Response to 

Classmates 

 

Response to 

Classmates  

0 Points 

No posting 

 

5 Points 

Writer has not read 

the board fully. The 

writer does not post 

the required number 

of postings, or the 

postings are 

undeveloped and 

only a few sentences 

in length. 

 

20 Points 

Writer has read the 

discussion board, but 

not fully. The writer 

has posted the 

required number of 

responses, but not 

gone beyond or the 

responses are 

undeveloped 

 

30 Points 

Writer has fully read 

the discussion board, 

posted more than the 

minimum number of 

required postings, 

and demonstrated 

real engagement with 

classmate ideas. 

Responses are 

developed and refer 

to readings and other 

postings and work to 

elicit more 

conversation. 

 

Execution  0 Points 

No posting 

 

5 Points 

The posting is 

correct in length but 

10 Points 

Overall, the writing 

is clear and written in 

20 Points 

The response is well 

written in proper 
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has several sentence 

level errors and/or 

does not follow 

correct APA / MLA 

documentation 

format. 

 

proper length but 

there are sentence 

level errors and/or 

incorrect APA / 

MLA citations. 

 

length and with 

attention paid to 

documentation 

formatting for 

quotes. No sentence 

level errors. 

 

 

 

Viewpoint on Grading:  

 

Because students are socialized to receive grades, I provide them throughout the course of the semester. 

However, I do not feel that it is always necessary or even possible to measure the quality of learning 

by turning it into a number. A very strong case can be made against the practice of grading. Some of 

the downsides include to tendency to diminish interest in learning and to reduce the quality of students’ 

thinking. I place greater value in a dialogic process. You may note that, at times, I will offer feedback 

and perhaps ask questions rather than place a numeric value on your work. If you are ever unclear 

about your performance in the course and/or are in need of a numeric value, please reach out.  

 

Journals:  

 

I highly encourage students to access journals to develop knowledge of the public policy process and 

policy analysis. Some journals worthy of consideration include:  

• Public Policy and Administration 

• Public Administration Review  

• Journal of Public Administration Research and Theory  

• Public Administration  

• The American Review of Public Administration  

• Policy Studies Journal  

• Policy & Politics  

• Administration & Society  

• Social Policy & Administration  

• Policy & Society  

• International Journal of Public Administration  

• Public Performance & Management Review  

• Journal of Policy Analysis & Management  

• Policy Sciences  

• Journal of Policy Analysis and Management  

 

Note: A number of these journals are available to you through the library. Some are available online 

with your UMD credentials.  

 

Text for the Course:  

 

• Bardach, Eugene & Patashnik, Eric M. (2020). (6th ed.). Practical Guide for Policy Analysis: 

The Eightfold Path to More Effective Problem Solving. Washington, D.C.: Sage.  
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• All other readings will be available through MyCourses. For purposes of citation, the texts from 

which I am drawing chapters are below. When using journal articles, the full citation will appear 

in the respective week when the article is read.  

 

Texts from which Chapters are Drawn:  

 

• Friedman, Lee S. (2017). Does Policy Analysis Matter? Exploring Its Effectiveness in Theory 

and Practice. University of California Press.  

 

• Kraft, Michael E. & Furlong, Scott R. (2020). Public Policy. Politics, Analysis, and 

Alternatives. CQ Press.  

 

• Maier, Mark H. & Imazeki, Jennifer. (2014). The Data Game. Controversies in Social Science 

Statistics. M.E. Sharpe, Inc.  

 

• Brans, Marleen, Geva-May, Iris & Howlett, Michael. (2019). Routledge handbook of 

Comparative Policy Analysis. Routledge.  

 

• O’Neil. Cathy. (2016). Weapons of Math Destruction. How Big Data Increases Inequality and 

Threatens Democracy. Broadway Books.  

 

• Shafritz, Jay M., Layne, Karen S., Borick, Christopher P. (2005). Classics of Public Policy. 

Pearson.  

 

• Stone, Deborah. (2020). Counting: How We Use Numbers to Determine What Matters. 

Liveright.   

 

• Stone, Deborah. (2012). (3rd Ed.). Policy Paradox. The Art of Political Decision Making. W.W. 

Norton & Company.  

 

• Weimer, David L. & Vining, Aidan R. (2017). Policy Analysis. Concepts and Practice. 

Routledge.  
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Semester Schedule:  

1st Week – January 18        

 Peer, instructor, and Course Introduction  

Exploring a Policy Analysis Example  

 

Reading(s) & Assignments:  

• Course Syllabus  

• Weimer & Vining’s Preview: The Canadian Salmon Fishery (a sample policy analysis)  

➢ Upload an introductory video of yourself that focuses on your personal & educational 

biography beginning with your pronouns, preferred name, and the history of your first name. 

Questions that you might address include: Who are you? What do you want us to know about 

you? Which topics are you most interested in exploring in policy analysis and why? What do 

you hope to get out of this course? (Due Saturday, January 22)i  

➢ Interact with peers by commenting on introductions. (Due Sunday, January 23). (Note: This 

is a casual “get to know peers” activity, like what would unfold in the context of a face-to-face 

course. The comments are encouraged, but not required).  

➢ A one to two-page paper addressing the following question: “What do I need to know about 

you to be a more effective instructor of this course? What type of classroom community most 

supports your learning?” (Due Sunday, January 23) 

➢ Post questions concerning the course structure, syllabus & content if you have any.  

➢ Respond to the prompt on the Week 1 Discussion Board (Due Saturday)  

 

2nd Week – January 23  

Policy Analysis: An Introduction  

 

 

Reading(s) & Assignments:  

 

• Wildavsky, Aaron, The Art of Policy Analysis (source: Classics of Public Policy) 

• Kraft & Furlong, Policy Analysis: An Introduction, pp. 93-116 

• Adachi, Yukio, The Policy Analysis Profession (source: Routledge Handbook of Comparative 

Policy Analysis). 
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3rd Week – January 30        

Ethics, Positionality, Reflexivity, and Analysis in the Public Interest  

Who is the self that analyzes? Encountering & Re-Encountering Ourselves as Cultural Beings 

 

 

 

Reading(s) & Assignments:  

• Weimer & Vining’s Toward Professional Ethics (source: Policy Analysis) 

• Tatum, The Complexity of Identity: Who Am I?  

• Kirk & Okazawa-Rey, Identities and Social Locations? Who Am I, Who Are My People?  

• Harro, The Cycle of Socialization  

• Harro, The Cycle of Liberation 

• Johnson, The Social Construction of Difference 

• Mabry, Joseph. (2016). When Privilege and Oppression Intersect. https://www.everyday-

democracy.org/news/when-privilege-and-oppression-intersect 

 

[NAASPA Standard 5:1 – To lead and manage in the public interest; to communicate and 

interact productively with a diverse and changing workforce and citizenry]. 

 

4th Week – February 6  

A Review of Key Theories of the Policy Process: 

The Policy Cycle, The Policy Regime Framework & Social Construction Theory 

 

Reading(s) & Assignments:  

• Weible, Understanding and Influencing the Policy Process. pp. 1-21  

• Howard, The Policy Cycle: A Model of Post-Machiavellian Policy Making? 

• Schneider & Sidney, What is Next for Policy Design and Social Construction Theory? Pp. 

103-119. 

https://www.everyday-democracy.org/news/when-privilege-and-oppression-intersect
https://www.everyday-democracy.org/news/when-privilege-and-oppression-intersect
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5th Week – February 13        

Concepts and Methods Applied in the Analysis of Policy: 

Defining the Policy Problem & Problem Analysis More Broadly  

 

Definitions belong to the definers, not the defined. 

- Toni Morrison 

Reading(s) & Assignments:  

• Bardach & Patashnik, A Practical Guide for Policy Analysis, Pp. 1-14 (before step two).  

• Stone's Prologue: Of Two Minds & The Ethics of Counting & Ch. 1: There’s No Such Thing 

as a Raw Number.  

• Mitchell’s The Use (and Misuse) of Surveys in Policy Analysis  

 

6th Week – February 20     

Concepts and Methods Applied in the Analysis of Policy: 

Assembling Evidence 

 

Reading(s) & Assignments:  

• Bardach & Patashnik, A Practical Guide for Policy Analysis, Pp. 14 – 21 (before step three).  

• Bardach & Patashnik, A Practical Guide for Policy Analysis, Pp. 97 - 120 

• Weimer & Vining’s Gathering Information for Policy Analysis (source: Policy Analysis) 

➢ Statement on Integrity and Analysis in the Public Interest Guidelines due Sunday, February 27.  

 

7th Week – February 27  

(This week we go from February 27 to March 4)   

Conducting Empirical Research for Policy Analysis  

 

• Yang’s Quantitative Methods for Policy Analysis  

• Sadovnik’s Qualitative Research and Public Policy  

 

8th Week – March 14  

(This week we go from March 14-March 20) 

Concepts and Methods Applied in the Analysis of Policy: 

constructing alternatives, Selecting Criteria, Projecting Outcomes  

 

Reading(s) & Assignments:  
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• Bardach & Patashnik, A Practical Guide for Policy Analysis, Pp. 21 – 69 (before step six).  

• Bardach & Patashnik, A Practical Guide for Policy Analysis, Appendix A (6th ed.) Pp. 147-155.  

9th Week – March 20   

Concepts and Methods Applied in the Analysis of Policy:  

 Confronting the Trade-offs, Thinking Politically and Practically Regarding Implementation  

& Presenting Analysis      

 

Reading(s) & Assignments:  

• Bardach & Patashnik, A Practical Guide for Policy Analysis, Pp. 69-93.  

• Bardach & Patashnik, A Practical Guide for Policy Analysis, Appendix A. Specimen of a Real-World 

Policy Analysis. Pp. 141-154. (note: this section is from the 5th edition of the book. You will find the 

PDF in your ‘Materials Folder’).  

• Weimer & Vining’s, Cost-Benefit Analysis: Assessing Efficiency Pp. 383-423.  

 

 

10th Week – March 27   

Working Through Common Obstacles in Policy Analysis 

 

Reading(s) & Assignments:  

• Bardach & Patashnik. A Practical Guide for Policy Analysis. The Eightfold Path to 

More Effective Problem Solving. pp. 123-145 

 

 

11th Week – April 3   

Discourse Analysis and Participatory Approaches to Policy Analysis   

 

Reading(s) & Assignments:  

Week to think about final project in the course.  

 

 

12th Week – April 10    

Assessing Policy Analysis  

 

Reading(s) & Assignments:  
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• Student selected policy analysis for evaluation.    

 

➢ First draft of the policy memo is due.  

 

13th Week – April 17   

Exploring Policy Analysis Beyond The Course 

 

Reading(s) & Assignments:  

• Student selected policy analysis journal article for evaluation.  

 

 

14th Week – April 24  

(This week we go from April 24 to April 27) 

  

 

➢ Final Policy Memo Due.  

 

Appendix A 

Statement on Integrity and Analysis in the Public Interest Guidelines 
 

Assignment:  

 

Develop a statement which specifically considers the relationship between your major identity markers 

and process of socialization, and how it may impact the way you conduct policy analysis. The paper 

must also contain a reflection on your ethical/moral values and ideological commitments as it relates 

to the analysis of policy and the formal work of a policy analyst. The statement should also articulate 

what it means to advance public policy and analysis in the public interest. 

 

 

Guidelines:  

 

✓ Write in the first person.  

✓ Cite all theory, research, and/or articles which helped you develop your ideas.  

✓ It must be concise and coherent. Keep it within 1,000 words. (Should you absolutely need to 

write more to express key ideas, you may write beyond the 1,000 words).  

 

Due Date:  

 

✓ Sunday, February 27.  
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Some ideas to help you: 

 

As you develop your statement, you might consider: 

 

1. What does it mean to think the power, obligations, and responsibilities of social research?  

2. What role might privilege, and socialization play in the process of research and analysis?  

3. How might honest reflection regarding your social location in the world inform your work? 

4. Is it possible for researchers to be neutral? Explain.  

5. How should an analyst navigate a project that requires an analysis of the experiences of those 

who have been marginalized?  

6. What are some common ethical conundrums in the policy analysis process and how might you 

navigate it?  

7. What ethical and moral principles do you refuse to negotiate as an analyst? Which principles 

might be up for negotiation? Under which circumstances?  

8. Do you have a responsibility for work that you produced that is misinterpreted and/or misused?  

9. Can you cite examples of policies and/or the analysis of policies that have produced harm, 

especially to marginalized communities? Where did the problem lie?  

10. In what ways might a policy analyst do harm? How might that harm be mitigated or interrupted? 

These questions are designed to help you develop your ideas. You don’t need to answer all of them in 

your final written statement.  

 

Grading Criteria:  

 

Your statement will be scored based upon the depth and openness of your critical self-reflection. Your 

statement should be an honest reflection of who you are at this moment and how it informs your 

professional practices. If you refer to any research or guiding readings, these must be cited in APA 

format. Because this is a personal statement, please feel free to write in the first person. 

 

 

Appendix B 

 

Short Essay / Choice Assignment Grading Rubric 

 

Excellent 

100-90 

Good 

89-80 

Needs Improve. 

79-70 

Poor 

69-below 
Overall Impression Author directly and 

thoroughly addresses 

main question or 

issue, and adds new 

insight to the subject 

not provided in 

lectures, readings, or 

class discussions. The 

author draws on and 

appropriately cites 

class reading. 

Author competently 

addresses main 

question or issue, 

but does not add 

much new. The 

author draws on and 

appropriately cites 

class readings. 

Author attempts to 

address main 

question or issue, but 

needs improvement. 

The author draws on 

and cites some class 

readings, but does 

not fully understand 

its meaning or 

context and cannot 

clearly convey it to 

others. 

 

 

Essay does NOT 

address main question 

or issue. There is little 

to no evidence of 

integration and 

understanding of class 

reading. 
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Argument/ 

Position  

Essay contains a clear 

argument/position—

i.e., lets the reader 

know exactly what 

the author is trying to 

communicate. 

An 

argument/position is 

present, but reader 

must reconstruct it 

from the text. 

Author attempts, but 

fails, to make an 

argument/ take a 

position (e.g., starts 

with a rhetorical 

question/statement 

or anecdote that is 

never put into 

context). 

No attempt is made to 

articulate an 

argument/take 

a position. 

Evidence  Provides compelling 

and accurate evidence 

that convinces reader 

to accept main 

argument/position. 

The 

importance/relevance 

of all pieces of 

evidence is clearly 

stated. There are no 

gaps in reasoning—

i.e., the reader 

does not need to 

assume anything or do 

additional research to 

accept main 

argument/position. 

Provides necessary 

evidence to 

convince reader of 

most aspects of the 

main 

argument/position 

but not all. The 

importance/ 

relevance of some 

evidence presented 

may not be totally 

clear. Reader must 

make a few mental 

leaps or do some 

additional research 

to fully accept all 

aspects of main 

argument. 

Not enough evidence 

is provided to 

support author’s 

argument, position, 

or evidence is 

incomplete, 

incorrect, or 

oversimplified. 

Information from 

lectures and readings 

is not effectively 

used. 

Either no evidence is 

provided, or there are 

numerous factual 

mistakes, omissions or 

oversimplifications. 

There is little or no 

mention of 

information from 

lectures and readings. 

Counterevidence The author considers 

the evidence, or 

alternate 

interpretations of 

evidence, that could 

be used to refute or 

weaken his/her 

argument, and 

thoughtfully responds 

to it. 

Author 

acknowledges that 

counterevidence or 

alternative 

interpretations 

exists, and lists 

them fully, 

but does not 

effectively 

explain to reader 

why his/her 

argument still 

stands. 

Author 

acknowledges 

some of the most 

obvious 

counterevidence and 

alternative 

explanations, but is 

not comprehensive 

in this task. There is 

little or no attempt 

made to respond to 

them. 

No acknowledgement 

of counterevidence or 

Alternative 

interpretations. 

Citations All evidence is 

properly cited in 

footnotes or endnotes. 

All evidence is cited 

in footnotes or 

endnotes, but 

there are some 

minor problems 

with completeness 

or format of some 

citations. 

Some pieces are 

unreferenced or 

inaccurately 

referenced, and there 

are problems 

with completeness 

and format of 

citations. 

No attempt is made to 

cite evidence. 

Organization  Essay contains an 

intro, main 

body, and conclusion. 

Introduction lays out 

main 

argument and gives an 

outline 

of what the reader can 

expect in the essay. 

The conclusion 

Essay contains an 

intro, main body, 

and conclusion. The 

introduction lays out 

the main 

argument but gives 

the reader little idea 

of what to expect in 

the essay. The 

conclusion nicely 

Essay contains an 

intro, main body, 

and conclusion. 

The introduction 

gives the reader an 

idea of what to 

expect in the paper, 

but does not 

effectively lay out 

Essay has no clear 

organizational pattern. 
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brings everything 

together, 

acknowledges 

potential shortcomings 

of the paper, and 

gives the reader a 

sense of what further 

work might be done to 

advance the subject 

matter described in the 

paper. 

summarizes the 

main argument and 

evidence, but does 

not move beyond 

what has already 

been presented in 

the paper. 

the main argument. 

It may begin with a 

set of rhetorical 

questions, or an 

anecdote that is 

never fully 

explained. The 

conclusion does little 

more than restate 

the problematic 

introduction. Intro 

and/or conclusion 

may be too wordy or 

short. 

Clarity and Style All sentences are 

grammatically 

correct and clearly 

written. No words are 

misused or 

unnecessarily fancy. 

Technical terms, 

words from other 

languages, and words 

from other historical 

periods are always 

explained. All 

information is 

accurate and up to- 

date. Paper has been 

spellchecked AND 

proofread, (ideally by 

you and somebody 

else) and contains no 

errors. 

All sentences are 

grammatically 

correct and clearly 

written. An 

occasional word is 

misused or 

unnecessarily fancy. 

Technical terms, 

words from other 

languages, and 

words from other 

historical periods 

are usually, but not 

always, explained. 

All information is 

accurate and up to 

date. Paper has been 

spell-checked 

AND proofread, and 

contains no more 

than a few minor 

errors, which do not 

adversely affect the 

reader’s ability to 

understand the 

essay. 

A few sentences are 

grammatically 

incorrect or not 

clearly written. 

Several words are 

misused. Technical 

terms, words from 

other languages, and 

words from other 

historical 

periods are rarely 

explained. Not all 

information is 

accurate and 

up to date. Paper has 

been spell-checked 

AND proofread, but 

still contains several 

errors. Reader’s 

ability to understand 

essay may be 

compromised by 

these errors. 

Paper contains many 

grammatical 

errors and bad 

writing. Several words 

are misused. 

Technical terms, 

words from other 

languages, and words 

from other historical 

periods are rarely 

explained. Not all 

information is 

accurate and 

up to date. Paper has 

not been spell-

checked or 

proofread, and 

contains numerous 

errors. Reader has 

a difficult time 

understanding essay 

because of errors. 

 

Appendix C 

 

POL 530: Policy Analysis 

 

Individual Policy Memo Guidelines  

 

What is a policy memo?  

 

A policy memo is a practical, professionally written document that can vary in length from one page 

to over one hundred pages. Five to ten pages is the requirement for the course. The memo should 

provide analysis and/or recommendations directed to a predetermined audience regarding a specific 

situation, topic, or issue. A well-written policy memo reflects attention to the research problem. It is 

well organized and structured in a clear and concise style that assumes the reader possesses limited 

knowledge of, as well as little time to conduct research about, the topic of concern. There is no thesis 
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statement or overall theoretical framework underpinning the document; the focus is on describing one 

or more specific policy recommendations and their supporting action items.ii 

 

You should not approach writing a policy memo in the same way as you would an academic research 

paper. Yes, there are certain commonalities in how the content is presented [e.g., a well-written 

problem statement], but the overarching objective of a policy memo is not to discover or create new 

knowledge. It is focused on providing a pre-determined group of readers the rationale for choosing a 

particular policy alternative or specific course of action. In this sense, most policy memos possess a 

component of advocacy and advice intended to promote evidence-based dialog about an issue.iii 

 

 

Directions:  

 

Identify a key issue or significant problem. Conduct research on the issue/problem. Your main 

purpose is to, ultimately, provide a summary of relevant research, analysis, and recommendations in 

a very clear, concise, and professional manner. Think of an audience that does not have the time to 

deeply research an issue. Examples might include elected officials, an organization of concerned 

people in a particular community, an administrator or several administrators of an institution, or 

members of a governmental department. The goal is to assist your audience in deciding about which 

direction to take with regards to the issue/problem.  

 

 

Objectives/Outcomes:  

 

To develop an understanding of the policy context, an appreciation for the concerns of diverse 

stakeholders, technical knowledge of analytical tools, and the ability to develop and communicate 

practical advice. 

 

Guidelines:  

 

A. You need a well-defined problem that can be addressed at the level of policy. It may be a 

good idea to think of a question. Be specific with regards to the question that you are asking 

within the issue or problem. A specific question will also allow you to conduct manageable 

research. Everything within your analysis should circle back to the key problem or question. 

If the analysis is specific, it will be more likely to be taken up and utilized for some sort of 

concrete action at the local, state, or national level.  

B. Your prose should be simple, clear, and easy to read; you will confuse, not impress, your 

readers with sophisticated vocabulary. Define specialized language clearly if they must be 

utilized. Always heed this advice, unless you are clear that your audience will understand the 

language. Your reader should be able to describe your conclusions and the general arguments 

you used to reach them after only one reading of your memo.  

C. Make use of headings and subheadings to orient the reader.  

D. Use figures and tables only when appropriate.  

E. Use figures and tables only when appropriate. Sometimes, analysts utilize figures and tables 

in ways that leads to greater confusion.   

F. Present any opinions as opinions and not as facts. Opinions presented should also be 

substantiated.  
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G. Avoid logical fallacies: any argument that lacks evidence; arguments that rely on slippery 

slopes; circular logic; oversimplifications that rely on either/or hasty generalizations; post hoc 

ergo propter hoc; genetic fallacy conclusions; begging the claim conclusions, etc.  

H. Think of questions your audience will have throughout your analysis.  

I. Present your most important information early in paragraphs.  

J. PROOFREAD CAREFULLY. Don’t distract your readers from the content of your memo 

with poor spelling or grammar.  

K.  

 

Structure:  

 

A. 5 to 10-pages – Times New Roman – 12 pt. – single spaced.  

B. Format a header.  

a. To: (writer’s audience) 

b. From: (writer’s name and title)  

c. Date:  

d. RE: (Title) 

C. Contents page (optional)  

D. Title – communicate the content in a memorable way.  

E. Preface (optional) – Why is this important and offer the reader some guidance on how to go 

about reading the memo.  

F. Executive Summary – A short overview of the problem and the proposed policy action. Your 

conclusion should place your key findings in a broader context that reminds the reader of the 

issue’s importance. Why is important that action be taken immediately?  

G. Background and Methodology - Keeping in mind that different audiences need different 

amounts of background information (see above). Follow your executive summary with a 

concise summary of any historical or technical detail that your audience needs to understand 

given the arguments you are building. (It may be that no background information is needed at 

all given the audience. This is usually not the case). You should also explore why the problem 

is important beyond the preface and convince the reader that some type of policy action is 

necessary. Is the problem one that pertains to a local area, the entire state, the country, or 

international? Who does this effect? How are they effected? Identify all stakeholders.  

H. Policy Alternatives – Discuss the current approach and explain proposed options. These 

options must be realistic alternatives. Convince readers why the policy options you have 

situated is the most sensible and realistic direction. Acknowledge the limitations as well.  

I. Policy Recommendations – Explain the concrete steps that can be taken to address the policy 

issue.  

J. Appendices – provide further support for readers who might want to explore an aspect of the 

memo more deeply.  

K. Consulted or Recommended Sources – What were the main sources you relied on to produce 

the memo.  

 

Note:  

 

▪ These are just working guidelines that are typical to most policy analysis. It is possible to 

combine sections and/or create additional sections. A Practical Guide for Policy Analysis. The 

Eightfold Path to More Effective Problem Solving by Bardach & Patashnik will be important 

to consult should you decide to take this approach. Other approaches to analysis will be 

discussed in the course. You may decide to on a discourse analysis of a given policy and take 
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a deconstruction approach followed by elements of the structure above (alternatives, 

tradeoffs…etc.).  

 

▪ You will not have to conduct actual empirical research for the project. Consulting databases 

and conducting a literature review will be sufficient. You may pursue empirical research should 

you need to. Be sure that you can establish access with ease and that you have the time.  

Interactions with human subjects will require an expedited Institutional Review Board protocol. 

Please let me know if you wish to pursue interviews. Alternatively, you may simply explain 

how they might proceed with empirical research if the project requires it. This would, in 

essence, serve as you delimitation – something that one could carry out in a research endeavor, 

but chooses not to due to time and resources.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 
i Students can expect a due date of every Friday for initial posts and a response to peers due on every 

Sunday. 

 

 
ii Adapted from https://libguides.usc.edu/writingguide/policymemo 
iii Adapted from https://libguides.usc.edu/writingguide/policymemo 


