
 
 

 

  

  

POL 570: Social, Historical and Philosophical Foundations of American Education 

 

See Specific Course Syllabus When Available on Course Site 

 

Course Description:  

One of the exciting aspects of the course - social, historical, and philosophical foundations of the U.S. 

educational system - is that the terrain is quite vast and therefore amenable to engaging multiple points 

of student interest. There is no educational topic that cannot be historicized or one that stands outside 

of the social, political, and economic context. Students will explore change in U.S. education from pre-

colonial times to the early twenty-first century. Historical policies will be examined with particular 

emphasis on their impact on issues relating to race, class, ethnicity and gender and possibilities of 

producing a deeper democratic society. Students will be expected to make connections between 

contemporary and past educational policy and debates. Historical topics of exploration will include: 

the common school movement; specialization in the educational system; the eugenics movement; 

centralization/de-centralization; segregation; disciplinarity; comprehensive schooling; child-centered 

curriculum vs. society driven interests; school funding; outcomes driven curriculum; accountability 

movement; equity/(in)equality; Freedom Schools; the rise of independent education; bilingual 

education; special education; teacher unionism; school choice; vouchers; homeschooling; charter 

schools; the rise of the corporate agenda in education; and more. The course seeks to seamlessly 

integrate seminal texts in philosophical and social foundations. Schools of thought to be engaged 

include: perennialism, essentialism, progressivism, social reconstructionism and scientific 

management and their nexus with dynamics of change and innovation in U.S. Education.  

 

Outcomes of the Course: 

 

• Students will produce one five-page papers exploring major periods, themes, and specific topics 

in the development of the U.S. educational system. These papers will also allow students to 

research the derivation of current U.S. educational policy. Students will be provided with a list 

of assignment choices during the semester. The paper will serve as a response to one out of at 

least five questions, allowing students to both explore personal interests related to the subject 
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of the course and apply, analyze, and evaluate class readings. Some of the options will also 

allow students to engage multimodally.  

 

• Students will demonstrate the ability to engage and evaluate key dynamics in the history of 

U.S. education, historiography, and philosophical positions through short written reflections, 

online experiential activities, in-class collaborative projects, short weekly exercises designed 

to facilitate weekly class engagement. These exercises will also allow students to think 

reflectively and critically about the value-laden, historically rooted, and cyclical nature of 

policy.  

 

• Students will develop deeper knowledge of the social, historical, and philosophical foundations 

of U.S. education and learn to more deeply reflect critically about the frameworks for 

representing history and educational policy through the reading of a text beyond the required 

texts and an online presentation to the class on the text. The project will involve 

collaboration with a peer(s). Students are expected to engage the audience during the 

presentation, allow space for questions and follow up by engaging the audience.  

 

 

Some of the questions the course raises include: 

 

• How have answers to the following questions changed over time: Who should go to school? 

What should be the purpose of schooling? What should children be taught? Who should decide 

issues of school direction and policy? Who should pay for schools?  

 

• How has public opinion changed with regards to public education and how might the 

exploration of the history of U.S. education assist in the understanding of changing attitudes?  

 

• “How accurate is the common notion that educational reforms come in cycles? Can this be 

reconciled with the notion of progress (Tyack & Cuban, 1995).”   

 

• In what ways do the answers to the following questions change depending on the educational 

philosophy one appropriates to address the questions: 

 

o What is the purpose/goal of education?  

o What educational methods should be used to reach that goal?  
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o If advocates of that philosophy took over our schools, what would change and what 

would stay the same?  

▪ What would the school’s mission statement be? 

▪ What would the curriculum consist of? 

▪ Which subjects in the curriculum would have priority? 

▪ How would those subjects be taught? 

▪ What would the physical set-up of the class space be? 

▪ How would students be evaluated? 

▪ What special qualities should teachers embody? 

▪ How would the social structure of the classroom change? 

 

Equity and accessibility:  

I wish to fully include students of all backgrounds in this course. Please let me know if you need any 

special accommodations to enable you to participate fully. I will try to maintain the confidentiality of 

the information shared. Students with special needs are encouraged to contact the Center for Access 

and Success for information concerning campus disability-related policies and services.  

 

Contact Information:     Hours of Operation: 

 

Center for Access & Success     Monday - Friday: 8:30am-5:00pm 

Office Phone: 508.999.8711     Hours are subject to change. 

Location: Pine Dale Hall, Room 7136 

E-mail: access_success@umassd.edu 
 

Preferred Name & Preferred Gender Pronouns: 

Class rosters are provided to the instructor with the student’s legal name. I will gladly honor your 

request to address you by an alternate name or gender pronoun. Please advise me and peers of this 

preference early in the semester so that I may make appropriate changes to my records and so that peers 

may address you appropriately.  

 

Plagiarism:  

Please refer to the student handbook for the university guidelines on plagiarism but understand that a 

referral to the judicial review board or failure in the assignment or class as a whole is entirely within 

reason.  Plagiarism includes taking ideas from others, without appropriate citations.  If you are not 

familiar with APA citations, please consider undertaking relevant research and visiting the writing 

center. The Writing and Reading Center routinely conducts workshops on the APA format.  

 

The Writing and Reading Center: 
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I encourage that students seek feedback on papers from the writing center on campus. The Writing and 

Reading Center is located on the second floor of LARTS, Room 220. While classes are in session, 

tutors are available Mondays through Thursdays, 8 a.m. - 7 p.m. and Fridays, 8 a.m. - 4 p.m.  Face-to-

face and online tutoring services are available. To make an appointment, please stop by LARTS 220 

or call 508-999-8710.  The website address to the center is: http://www.umassd.edu/wrc.  

 

Incompletes:  

No student will be allowed an incomplete unless she/he has completed at least 75% of the course work.  

Any student obtaining an incomplete will have two semesters to make up the work, after which the 

grade turns into an “F”.  No incompletes will be given for any reason unless it is discussed with the 

instructor beforehand. 

 

Course Format/Attendance:  

The course will be delivered fully online in an asynchronous format. The course will be delivered both 

in lecture and seminar format. It will involve primarily a combination of small-group and whole-class 

discussion, with both student and instructor responsibilities for discussion leadership. The structure of 

the class is dependent on active engagement. Students are expected to read all assignments and student 

posts/reflections.  

 

Generally, you can expect the following: A question or set of questions will be introduced on Sunday 

of each week. Students will respond to each question in at least a full thoughtful paragraph by Friday 

11:59 p.m. Students then have until Sunday 11:59 p.m. to interact with the comments of at least two 

other colleagues. Sometimes, I will direct to you to different discussion forums in each lesson so that 

the dialogue is more focused (for example: one forum will cover one reading and another a second 

article). It is always best that you post early and often. Please refrain from posting responses that are 

left at the level of simple statement or that simply state agreement with a colleague without further 

contributing to the dialogue. The point is to support your statement and agreement with another student 

by stating reasons and offering your own interpretation of the subject matter. I also strongly encourage 

students to utilize parts of the reading and/or direct everyone to parts of the reading. Students should 

make it a point to write in a word processing software and then move to posting on MyCourses. This 

way, your work will be saved in case of platform malfunction. 

 

http://www.umassd.edu/wrc
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Please keep in mind that this form of linear engagement is not always wise pedagogically.  It serves as 

a basic layout of what you may expect. I value spontaneity and welcome creativity! If you are ever 

unclear about directions in each week, please contact me immediately for clarification. Chances are 

good that others may have similar questions.  

 

The pedagogical value of the course is greater when students are exposed to content one week at a 

time. You are, of course, able to read beyond the respective week should you desire to read ahead. 

Please keep in mind, however, that readings may be subject to change depending on the unfolding 

discussions in class. It’s always best to inquire before reading in advance.  

 

Working Assumptions of the Course:  

 

1. Depth is favored over breadth: This is not a survey course. There is no attempt to “cover” all 

of the material. We will deliberately revisit a number of topics and ideas but probably not be 

able to cover everything in the readings. You will be encouraged to read much more than we 

can discuss in class.  

 

2. Ideas, not individuals are open to challenge: The nature of the course should produce a diversity 

of ideas. To ensure that multiple voices are heard the course must foster a high degree of 

psycho-social safety (not to be confused with comfort). As graduate students, you should feel 

comfortable challenging the ideas and thinking of others. However, that challenge cannot be in 

the form of personal attacks or disparagement. We will not always agree with one another; but 

we must always be respectful of one another. Please see the statement below governing all 

courses at the University. The statement was reviewed and approved by the University’s 

Faculty Senate in 2015.  

 
“The purpose of a university is to disseminate information, as well as to explore a universe of ideas, to 

encourage diverse perspectives and robust expression, and to foster the development of critical and analytical 

thinking skills. In many classes, including this one, students and faculty examine and analyze challenging and 

controversial topics. If a topic covered in this class triggers post-traumatic stress or other emotional distress, 

please discuss the matter with the professor or seek out confidential resources available from the Counseling 

Center, http://www.umassd.edu/counselling/, 508-999-8648 or - 8650, or the Victim Advocate in the Center for 

Women, Gender and Sexuality, http://www.umassd.edu/sexualviolence/, 508-910-4584. In an emergency contact 

the Department of Public Safety at 508-999-9191 24 hrs./day.”   

 

UMass Dartmouth, following national guidance from the Office of Civil Rights, requires that faculty follow 

UMass Dartmouth policy as a “mandated reporter” of any disclosure of sexual harassment, abuse, and/or 
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violence shared with the faculty member in person and/or via email. These disclosures include but are not 

limited to reports of sexual assault, relational abuse, relational/domestic violence, and stalking. While faculty are 

often able to help students locate appropriate channels of assistance on campus, disclosure by the student to the 

faculty member requires that the faculty member inform the University’s Title IX Coordinator in the Office of 

Diversity, Equity and Inclusion at 508-999-8008 to help ensure that the student’s safety and welfare is being 

addressed, even if the student requests that the disclosure not be shared.  

For confidential counseling support and assistance, please go to  

http://www.umassd.edu/sexualviolence/  

3. Questions represent opportunities to learn. Students often self-sensor.  Questions can be a good 

indicator of your engagement with the subject matter. Your questions may lead to deeper 

exploration for all.  

 

4. The weekly themes and topics are not reserved to only the week in which they appear in the 

syllabus. All the themes and topics in the course should be understood as ongoing conversations 

throughout the semester. Please expect to revisit discussions.  

 

5. We will engage texts that are older (often primary sources), but considered seminal to the 

themes of the course, as well as texts that are recent. Seminal texts should be read through a 

consideration of their significance to current issues in education policy.  

 

6. Online environments require that students be more self-directed and that they manage their time 

efficiently. Students assume responsibility for their own learning and success: You get out of 

this experience what you put into it. Thus, students need to make their needs known.  

 

7. The conversations engaged in the course often invites a lack of closure. I am not concerned 

about always ending discussions on “a positive note,” nor do I seek finality in the dialogue or 

debate. I view classroom interactions as a process of exploration. Consider everything that 

unfolds in the course as an opportunity to extend your learning experiences beyond “the end of 

the conversation” in each discussion board or week.  

 

8. I view the classroom as a space to build community and a space for joy. Some exercises and 

breaks may seem/feel as less content driven. Know that I tend to integrate these purposefully. 

I make every attempt to offer diverse choices in assignments. If you notice an opportunity to 

pursue an assignment of your choosing that is more meaningful to you and simultaneously 

meets the requirements of the week and/or course, please communicate it to me. Chances are 
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good that the direction will be approved. I welcome suggestions regarding course structure and 

pedagogical approaches throughout the course. An anonymous suggestions link will be 

provided throughout the duration of the course should you prefer to use it. 

 

Assignments:  

• One Paper (or equivalent assignment) on a Selected Topic – Students will produce one five- 

page papers (or equivalent) in the course.  Students will be provided with a list of at least five-

questions during the semester. Students will choose one question and develop a well-crafted 

five-page essay response. A few of the questions will allow for creative multi-modal 

engagement. Projects may also require a short oral presentation in class utilizing a voice 

platform embedded in the MyCourses platform. All the questions will be based on class 

readings and discussions. A rubric will be provided for those who need concrete guidance.  

 

• Class Participation – Students are expected to contribute to class discussions each week by 

sharing their thoughts on the readings; knowledge of local contexts; personal experiences as 

they relate to class topics; as well as any resources or media they feel is pertinent. Students are 

also expected to interact with peers weekly. A series of in class exercises (or take-home 

exercises in preparation for the following class) will be distributed and sometimes collected. 

The exercises are designed to align with the outcomes of the course and to assess engagement 

with course readings.  

 

• Choice Reading & Presentation – Students will select a text out of a list and engage it 

throughout the semester independently and in reading circle activities in class. Students will be 

responsible for a presentation that briefly summarizes the text, offers analysis, imagines 

alternatives, and imagine the texts possibilities in terms of impacting our understanding of 

current dynamics. The presentation will occur towards the end of the semester. Students are 

expected to thoroughly read and understand the text, be able to engage the audience during 

presentation and allow space for question as well as follow up by engaging the audience. A 

presentation rubric will be provided.  

 

• Occasional Informal Assessments in the Course - Occasionally, I will include a quiz concerning 

materials covered. These quizzes WILL NOT be graded. The purpose for the quizzes is simply 

to provide the instructor with additional information to guide future instruction.  
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** Reading all the assigned material is essential to making this pedagogical format work.  

 

Grading Rubric:  

 

A: 100 – 90 B: 89 – 80 C: 79 – 70 D: 69 – 60 F: 59 – 0 

Grading for the course will be determined along the following breakdown: 

 

Assignment 1:  One five-page paper options      30% 

Assignment 2:  Class Participation and In-Class Projects     40%   

Assignment 4:  Reading and Final Presentation on a Selected Text  30% 

 

 

Grading Format for Assignments (other than weekly online discussions)  

A Excellent and exceptional work for a graduate student. Work at this level is unusually thorough, methodologically 

sophisticated, and well written. Work is of good professional quality, shows an incisive understanding of the major 

issues in the historical and philosophical foundations of American education and demonstrates. 

 

A- Strong work for a graduate student. Work at this level shows signs of creativity and is thorough and well‐reasoned. It 

indicates a strong understanding of the historical and philosophical foundations of American education.  

 

B+ Competent and sound graduate student work. Work is well reasoned and thorough and methodologically and 

analytically sound, but is not especially creative or insightful, nor technologically or analytically sophisticated. It shows 

adequate understanding of the historical and philosophical foundations of American education, although that 

understanding may be somewhat incomplete. This grade indicates neither unusual strengths nor exceptional 

weaknesses. 

 

B Adequate graduate student work. Basically, competent performance, although the work shows some weaknesses. Work 

is moderately thorough and well‐reasoned, but there is some indication that the understanding of the historical and 

philosophical foundations of American education. The understanding is less than complete. It may also be inadequate in 

other ways, such as quality of reasoning, writing, or incomplete analysis.  

 

B- Borderline graduate student work. This work barely meets the minimal expectations for a graduate student in the 

course. The understanding of the historical and philosophical foundations of American education is incomplete and the 

analytical work performed is minimally adequate. The writing and reasoning barely qualify for professional quality 

work.  

 

C Deficient graduate work. This work does not meet the minimal expectations for a graduate student in the course. Work 

is inadequately developed and flawed by numerous errors and misunderstandings of important issues. Analysis is weak 

and fails to demonstrate knowledge of basic issues and dynamics. May also reflect unprofessional level of writing, 

organization, or reasoning skills.  

 

 

Weekly Online Discussion Rubric (20 points weekly) 

The online discussion rubric is embedded into the My Courses platform. You will be able to access the 

evaluation on a weekly basis. 
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Objective/Criteria Accomplished 1 Accomplished 2 Proficient  Emerging 1  Emerging 2  Marginal  

Posting Content  An accomplished 

posting provides 

a thoughtfully 

developed 

response that 

appropriately 

addresses the 

assigned 

questions. The 

response also 

makes effective 

use of the 

readings for 

evidence and 

support of points. 

In addition, the 

response shows 

originality, 

engagement with 

the ideas in the 

readings, and 

explains points 

fully for readers.  

 

 

 

 

 

 

 

An accomplished 

2 posting 

provides a 

developed 

response that 

appropriately 

addresses the 

assigned 

questions. The 

response also 

makes effective 

use of the 

readings for 

evidence and 

support of 

points. This 

response might 

need additional 

development in 

areas of 

originality and 

engagement with 

the ideas in the 

readings. 

 

 

 

 

 

 

 

 

 

A proficient 

posting 

provides a 

less 

developed 

response 

than the 

accomplishe

d posting. 

Often, this 

posting does 

not develop 

its ideas in 

as much 

detail or 

fails to use 

the readings 

effectively 

to support 

the points 

under 

discussion. 

The posting 

meets the 

requirement

s, but often 

lacks full 

engagement 

with the 

activity and 

does not 

demonstrate 

complex 

thinking.  

The emerging 

posting meets 

the basic 

requirements 

for the 

discussion 

activity. 

Overall, 

though, the 

emerging 

level posting 

lacks 

development, 

engagement, 

demonstratio

n of critical 

thinking, and 

effective use 

of the 

readings. 

Meets the 

requirements 

for the 

assignment 

but does not 

go beyond 

those 

requirements.  

 

 

 

 

 

The 

emerging 2 

posting 

meets the 

basic 

requirement

s for the 

discussion 

activity, but 

really lacks 

development 

of ideas and 

may not 

address all 

the 

questions 

asked in the 

space 

requested. 

The posting 

may also 

lack 

engagement 

or effective 

demonstrati

on of critical 

thinking, 

and/or 

effective use 

of the 

readings.  

 

 

 

 

 

Discussion 

activity not 

posted.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 10 9 8 7 6 0 

Response to 

classmates  

Writer has fully 

read the 

discussion board, 

posted more than 

the minimum 

number of 

required 

postings, and 

demonstrated 

real engagement 

with classmate 

ideas. Responses 

are developed 

and refer to 

readings and 

Writer has read 

the discussion 

board, but not 

completely. The 

writer has posted 

the required 

number of 

responses, 

development is 

needed.  

 

Writer has 

read the 

discussion 

board, but 

not fully. 

The writer 

has posted 

the required 

number of 

responses, 

but not gone 

beyond or 

the 

responses 

are 

Writer has 

not read the 

board fully. 

The writer 

does not post 

the required 

number of 

postings, or 

the postings 

are 

undeveloped 

and only a 

few sentences 

in length.  

Writer has 

not read the 

board fully; 

does not 

post the 

required 

number of 

postings; the 

posts are 

undeveloped 

and only a 

few 

sentences in 

length; there 

is little to no 

No 

responses 

to 

classmates. 
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other postings 

and work to elicit 

more 

conversation. 

undeveloped

.  

 

 evidence of 

having read 

the week’s 

materials.   

 8 7 6 5 2 0 

 

Execution  The response is well 

written in proper 

length and with 

attention paid to 

documentation 

formatting for 

quotes. No sentence 

level errors. 

Overall, the 

writing is clear 

and written in 

proper length but 

there are 

sentence level 

errors and/or 

incorrect APA 

citations. 

Overall, the 

writing is 

clear and 

written in 

proper 

length  but 

there are 

sentence 

level errors 

and/or 

incorrect 

APA / 

MLA 

citations.  

 

The posting is 

correct in 

length but has 

several 

sentence level 

errors and/or 

does not 

follow correct 

APA / MLA 

documentation 

format.  

 

The posting 

is incorrect 

in length 

and has 

numerous 

sentence 

level 

No 

posting.  

 

 

Journals:  

 

I highly encourage students to access journals to develop knowledge of the public policy process and 

policy analysis. Some journals worthy of consideration include:  

 

• American Educational History Journal 

• History of Education  

• History of Education Quarterly  

• Journal of Negro Education  

• Journal of Philosophy of Education 

• Studies in Philosophy and Education  

• Perspectives on Urban Education  

 

Note: A number of these journals are available to you through the library. Some are available online 

with your UMD credentials.  

 

 

Texts for the Course:  

 

•  All required texts for the course will be placed on the MyCourses platform. Below, I have 

provided the titles of the books from which I will copy selected chapters for purposes of citation. 

 

➢ Freire, Paulo. (1970). Pedagogy of the Oppressed. Continuum.  
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➢ Goldstein, Dana. (2015). The Teacher Wars. A History of America’s Most Embattled 

Profession. Anchor Books.  

➢ Kozol, Jonathan. (1991). Savage Inequalities. Children in America’s Schools. Harper 

Perennial.  

➢ Rickford, Russel. (2016). We Are An African People. Independent Education, Black 

Power, and the Radical Imagination. Oxford University Press.  

➢ Urban, Wayne J., Wagoner, Jennings L. & Gaither, Milton. (2019). American Education. 

A History. (6th Ed.). Routledge.  

➢ (chapter) Lee, S. J. (2017) The (In)Flexibility of Racial Policies: Chinese Americans 

Access to White Schools in the Jim Crow South. [in: The Anthropology of Education 

Policy. Routledge/Taylor & Francis].  

 

Choice Texts (select one for independent reading and reading circle throughout the semester):  

❖ Note: The choice text is designed to offer students an opportunity to explore areas of interest. 

Consider it a deeper exploration into a topic. You do not have to purchase a text for the course 

other than one of the choice texts below. 

 

• Koretz, Daniel (2019). The Testing Charade. Pretending to Make Schools Better. University 

of Chicago Press.   

• Love, Bettina L. (2019). We Want To Do More Than Survive. Abolitionist Teaching and the 

Pursuit of Educational Freedom. Beacon Press.   

• Valdes, Guadalupe. (1996). Con Respeto. Bridging the Distance Between Culturally Diverse 

Families and Schools. Teacher’s College Press.   

• Ewing, Eve L. (2018). Ghosts in the Schoolyard. Racism and School Closings on Chicago’s 

South Side. The University of Chicago Press.   

• Goldstein, Dana. (2014). The Teacher Wars. A History of America’s Most Embattled 

Profession. New York, N.Y.: Anchor Books.   

• Lee, Stacey J. (2009). (2nd Ed.). Unraveling the “Model Minority” Stereotype: Listening to 

Asian American Youth. Teachers College Press.   

• Gorski, Paul. (2013). Reaching and Teaching Students in Poverty. Strategies for Erasing the 

Opportunity Gap.  

 

Semester Schedule:  

1st Week – October 25 - 31 

 Peer, instructor, and Course Introduction  

Examining Inequality & Education & an Exploration of the Critical Race Theory Controversy 
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Reading(s) & Assignments:  

• Course Syllabus  

• Baldwin, James. (1963). A Talk to Teachers. 

[https://www.zinnedproject.org/materials/baldwin-talk-to-teachers] 

• Suina, Joe. (2014). And Then I Went To School. [source: Rethinking Multicultural Education] 

• Kozol’s Savage Inequalities – Life on the Mississippi: East St. Louis, Illinois.  

• Kozol’s Savage Inequalities – Other People’s Children 

• Kozol’s Savage Inequalities – The Savage Inequalities of Public Education in New York.  

• Ladson-Billings & Tate, Toward A Critical Race Theory of Education 

➢ Upload an introductory video of yourself that focuses on your personal &  

educational biography. Questions that you might address include: Who are you? What do you 

want us to know about you? Which topics are you most interested in exploring in the field of 

education (feel free to go beyond education if you’d like) and why? What do you hope to get 

out of this course? (Due by Friday)i  

➢ Interact with peers by commenting on introductions. (Due by Sunday)  

o Note: This is just a casual “get to know” peers and instructor introduction,  

similar to what would occur in a face-to-face classroom. Students are not  

required to respond to everyone. The usual requirement is to respond to  

at least two peers. Students are encouraged to go beyond two.  

➢ Post any questions concerning the course structure, readings, assignments, and/or  

course expectations. (Due by Friday)  

 

2nd Week – October 31 – November 7  

The History of American Education  

From the Common School to the Beginning of the Modern School System  

1820-1890   

 

Reading(s) & Assignments:  

• Urban and Wagoner’s – Chapters 4, 5, & 6  

• Goldstein’s The Teacher Wars. A History of America’s Most Embattled Profession –Ch1 & 2 

 

3rd Week – November 7 - 14 
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The History of American Education  

From the Progressive Era to WWII 

1890-1946 

 

Reading(s) & Assignments:  

• Urban and Wagoner’s – Chapters 7 & 8   

• Stoskopf, The Forgotten History of Eugenics.  

• Counts’s Dare the School Build A New Social Order.  

 

4th Week – November 14 - 21 

The History of American Education  

From 1945 to the Debates Over Multiculturalism 

1945 - 2010 

 

• Freire, Pedagogy of the Oppressed  

• Urban and Wagoner’s – Chapters 10, 11, & 12  

 

5th Week – November 21 – 24 

(Short Week Due to Holidays)  

Exploring Choice Texts 

 

Reading(s) & Assignments:  

• Giroux, Neoliberalism’s War on Democracy  

• Choice Texts  

 

 

6th Week – November 29 – December 5 

Exploring Choice Texts  

 

Reading(s) & Assignments:  

• Choice Texts  

 

 

7th Week – December 5 - 14 
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Exploring Choice Texts  

 

Reading(s) & Assignments:  

• Choice Texts  

 

 
i Students can expect a due date of every Friday for initial posts and a response to peers due on every 

Sunday.  


